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ABSTRACT 


The purpose of this study was to apply an assessment model 
which utilized discrepancy analysis; namely, the Quadrant Assessment 
Model to identify the inservice training needs of school administrators 
at the local level. It was also the purpose of this study to gain 
information concerning the value of the model in producing the 
information required to identify the inservice training needs. The 
data were collected by means of a survey instrument containing 113 
task statements purporting to describe the job of the principal. 

The task statements were distributed among seven areas of respon- 
Sibility. The task statements were developed for use in a provincial 
Study by the Department of Educational Administration at the 
University of Alberta. 

The design of the study included trustees, superintendents, 
assistant superintendents, assistant principals and teachers as wel] 
as principals. Respondents were asked to rate each statement twice; 
first, to rate the Importance of the Task for the Principal and 
second, to rate the Current Ability of the Principal(s) to Perform 
the Task. The data were analysed using descriptive statistics as 
required by the Quadrant Assessment Model. For each task statement 
High-Low values were determined for the Importance and Performance 
profiles. On the basis of the High-Low values, Statements were 
placed into the quadrants. Those statements with high values for 
both profiles were placed in Quadrant 1; those with high values for 


‘the Importance profile and low values for the Performance profile 
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were placed in Quadrant 2; those with low values for both profiles 
were placed in Quadrant 3; and those with low values for the 
Importance profile but high values for the Performance profile were 
placed in Quadrant 4. Quadrant 2 identifies task statements for 
which inservice training is required. 

The results of the survey were presented to the principals 
for utilization in the identification of their inservice training 
requirements. Eleven task statements were selected by the principals 
to form the basis for the development of an inservice training program. 
These task statements reflected the concern for further development 
of the principals! ability to deal with tasks regarding the evaluation 
and development of both instruction and staff. 

An evaluation by the principals regarding the Quadrant 
Assessment Model and the information which was generated revealed 
that principals perceived the model as a highly satisfactory method 
by which to identify their inservice needs. They perceived the 
information provided to be accurate, relevant and useful. Principals 
perceived the quadrant display used by the model as facilitating 
their utilization of the information. 

The above factors have led the researcher to conclude that 
the Quadrant Assessment Model is a useful needs assessment tool to 
provide valuable information through which principals can identify 


their inservice training needs. 
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Chapter 1] 


STATEMENT OF THE PROBLEM AND DEFINITION OF TERMS 


In this chapter the changing role of the school administrator 
and sources of assistance which administrators may utilize for 
purposes of in-service are addressed. Needs assessment and discrepancy 
analysis are discussed. The purpose of the study and problem statements 


are presented. Definitions of terms and delimitations are provided. 


CHANGING ROLE OF THE ADMINISTRATOR 


Education in Alberta over the past decade has been subject to 
many developments which have required the school administrator to 
focus increased attention on every area of responsibility related to 
his job. Curriculum and Instruction has been affected through a 
myriad of changes in curriculum content in virtually all major subject 
areas. Increased emphasis upon the provision of individualized 
instruction, the Minister's Advisory Committee on Student Achievement 
(MACOSA), and the establishment of Learning Disabilities programs have 
been but a few of the developments necessitating increased attention 
by the school administrator in the area of Pupil Personnel. Rapidly 
changing enrolments and school-based budgeting have required the school 
administrator to devote greater attention to the areas of Support and 


Resource Management. Minimum four-year teacher education programs, 
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recent resolutions of the Alberta Teachers' Association regarding 
formative and summative evaluation, and current unrest of teachers 
with regard to contractual agreements certainly challenge the 
expertise of the school administrator in the area of Staff Personnel. 
The Objectives Based Education movement has held implications 
for the school administrator in the form of Management by Objectives 
and Growth Objectives Planning Systems for schools. This need for 
long-range planning and policy development has also placed demands 
upon the administrator. Local and provincial curriculum committees, 
the community school concept and joint-use agreements of school and 
community facilities have required the school administrator to 
address the area of School-Community Interface with renewed vigour. 
Also in the past decade, two studies commissioned by Alberta 
Education, the Worth Report and the Harder Report, have served to 
focus public attention upon the educational system. This has 
required the school administrator to make increased use of public 
relations in order to ensure the public that the goals of education 


are being met in his school. 


SOURCES OF ASSISTANCE 


Numerous avenues are available through which the school 
administrator may develop the knowledge and skills he may require to 
remain effective in this challenging time. Professional publications 
and research literature may be utilized as sources of information. 
Graduate programs in Educational Administration at Alberta univer- 


sities provide an excellent source of assistance to school 
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administrators and with the possibility of extended campus programs 
this assistance will be even more accessible. Off-campus evening credit 
courses offered by the University of Alberta in several locations 
across Alberta, programs offered by Regional Offices of Alberta Educa- 
tion, inservice programs offered by local school districts, and 
Seminars, workshops and conferences sponsored by such organizations 
as Regional Councils on School Administration are additional sources 
of assistance which may be utilized by the school administrator. 

To retain professional effectiveness, stature and dignity, 

the school administrator must continue steadfastly to 

improve himself; to remain abreast of, and often sharing 


in, innovations; to create for himself a disciplined 
program of inservice education. (Misner, 1963:31) 


NEEDS ASSESSMENT 


The key to enable the school administrator to develop such a 
program of inservice education is the ability to ascertain, as closely 
as possible, his personal needs. Two recent studies of the profes- 
Sional development needs of school administrators in Alberta, 
Robertson (1975) and Pawliuk and Pickard (1976), both addressed the 
needs of administrators at a provincial level. Project ASK, a three 
year undertaking of the Department of Educational Administration at 
the University of Alberta, again addresses the preservice and inservice 
needs of school administrators at the provincial level. These studies 
have provided valuable information upon which to base professional 
development programs directed toward administrator needs at a 
provincial level. 


Caldwell (1979:31) in a study identifying competencies for 
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professional development of principals in the Northwest Territories, 
using a parallel study involving the Northland School Division in 
northern Alberta, found that "despite similarities in northern school 
jurisdictions, major differences may be found in priorities for 
professional development." Similarly, Project ASK has found that 
jtems perceived as requiring inservice by principals in Alberta vary 
depending upon the criteria of type, size and location of school 
used to group the respondents. For example, principals of medium 
Sized elementary schools in urban areas perceive their inservice 
requirements to be somewhat different than those of principals from 
large secondary schools in urban areas. Inservice needs of school 
principals at a local level may be overlooked through the use of 
provincial Surveys. 

Pullen (1958), in a presentation delivered at the Alberta 
Leadership Course for School Principals in 1958, outlined three 
conditions with regard to inservice training techniques. 


1. If in-service training is of value to the teacher, it 
is also of value to the administrator. 


2. In-service training is important only when it improves 
the educational system of a community. 


3. In-service training should meet felt needs. 
To be effective inservice programs should address the needs 
of the recipients of the program. A need as defined by Kaufman and 
English (1979:343) “is a gap between current outcomes or outputs and 
desired outcomes or outputs." Furthermore, "the nature and importance 
of the gaps are critical, for if we choose trivial or incorrect needs 
to resolve, then we will not achieve the results we set out to 


accomplish." The assessment of needs is critical in providing the 
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information necessary to base an inservice program. 

A systematic, logical approach to the identification of needs 
is necessary to avoid the identification of needs solely upon the 
basis of current controversy, momentary urgency, or political 
expediency. This is not to indicate that these needs should not be 
addressed nor that they lack importance but rather that needs of 
equal or greater importance may be overlooked unless a structured, 
formal needs assessment is used, 

A needs assessment generates information other than needs. 

As defined by Kaufman and English (1979) a needs assessment is "the 
formal harvesting, collection and listing of needs, placing the needs 
in priority order, and selecting the needs of highest priority for 
action: 

A needs assessment model using discrepancy analysis is a 
valuable tool in conducting a needs assessment. In addition to 
identifying "gaps" or needs, information provided by the degree of 
the discrepancy is of use in placing the needs in priority order. The 
Quadrant Assessment Model is a systematic process which compares 
"Tdeal" and "Real" profiles of a role. Needs are identified by the 
Quadrant Assessment process on the basis of major discrepancies 
between High and Low values for the "Ideal" and "Real" profiles. 

Four quadrants or areas of discrepancy are determined. The quadrant 
formed by High Ideal and Low Real generates higher priority needs. 

The Quadrant Assessment Model has been used in other geo- 
graphic locations and in studies of larger scope; however, it has not 


been used in Alberta in a study at the local level. 
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The three factors discussed above, namely, the changing role 
of the school administrator and ensuring requirements for improved 
Skills, a need for assessment at the local level, and a discrepancy 
model not used at the local level in Alberta have given rise to the 


purpose of this study. 


PURPOSE 


The purpose of this study is to apply an assessment model 
utilizing discrepancy analysis, namely, the Quadrant Assessment Model, 
to identify the inservice training needs of school administrators at 
the local level. It is also the purpose of this study to gain informa- 
tion concerning the ability of the model in producing the information 
required to identify the inservice training needs. 

In question form, the purposes may be presented as follows: 

1. What tasks are considered by trustees, superintendents, 
assistant superintendents, principals, assistant principals, and 
teachers to be important for effective performance by principals? 

2. How does each respondent group of trustees, superintendents 
and assistant superintendents, principals, assistant principals, and 
teachers rate the current ability of the principals to perform each 
task? 

3. What needs requiring development through inservice programs 
arise from discrepancies between those tasks requiring effective 
performance by principals and the perceived current ability of the 
principals to perform the tasks? 

4. How do principals rate the value of the Quadrant Assess- 


ment Model in identifying their inservice training needs? 
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DEFINITION OF TERMS 


Quadrant Assessment Model: A needs assessment model utilizing 


discrepancy analysis developed by Gaston Pol and Lloyd McCleary 


at the Research and Development Laboratory, University of Utah. 


Chapter 2 will describe the model in detail, 


Task Area: An area of responsibility of the principal. The seven 


task areas as follow will be used in this study. 


lic 


Curriculum and Instruction (CI): That area concerning what 

is being taught and how it is being taught. 

Staff Personnel (SP): That area concerning the certificated 
staff of the school. 

Pupil Personnel (PP): That area concerning the students of 

the school (student problems, records, etc.). 

Support Management (SM): That area concerning the management 
of school plant, transportation, and non-certificated staff. 
Resource Management (RM): That area concerning the acquisition 
and utilization of human, monetary and material resources. 
System-Wide Policies and Operations (PO): That area concerning 
the operation of a school as part of a district. 
School-Community Interface (SC): That area concerning 


community and public relations. 


Task Statements: Statements purported to describe the tasks performed 


by the school principal as generated by Project ASK. (A complete 


list of statements is provided in Appendix 1.) 
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DELIMITATIONS 


This study, by the very nature of its purpose, is limited to 
the principals of one school district of Alberta, namely, the Grande 
Prairie School District #2357. Attempts to generalize the information 
to a particular group other than than which generated the data would 
not be valid. 

This study does not purport to design an inservice program to 
meet the needs of principals within the Grande Prairie S.D. #2357 but 
is intended rather to provide the information base upon which the 
inservice needs may be identified. 

The information generated in this study is intended solely for 
the purpose of assistance to the principals of the Grande Prairie 
S.D. #2357 in the determination of their own inservice requirements. 


It is not intended as a basis for summative evaluation. 


SIGNIFICANCE 


Numerous avenues exist through which school administrators may 
gain assistance with professional development programs. Inservice 
needs which are perceived by school administrators as most immediate 
will differ depending upon numerous factors, time and educational 
setting being but two such factors. Should the Quadrant Assessment 
Model prove capable of generating information for use by school adminis- 
trators in one local area for the identification of their inservice 
requirements, while remaining cost and time efficient, school adminis- 


trators in other jurisdictions may benefit from a similar process. 
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SUMMARY 


In this chapter, the rationale and approach for the identifica- 
tion of inservice requirements of school administrators at the local 
level have been presented. The purpose of the study and problems for 
research have been given. Basic definitions and delimitations have 


been provided. 
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Chapter 2 


THEORETICAL BACKGROUND AND REVIEW OF RELATED 
LITERATURE 


In this chapter the theory related to the study is addressed. 
The Quadrant Assessment Model is presented in detail including the 
past uses of the model. Recent studies concerning the professional 
development requirements of the school administrator in Alberta are 


reviewed. 
THEORETICAL BACKGROUND 


When approaching the problem of assessing the needs of school 
administrators, two very critical considerations are the job being 
performed and the context in which it is being performed. Before a 
needs assessment concerning any given job may occur the job itself 
requires definition or description and those involved in the assessment 
must be determined. 

The composition of the job of the school administrator has been 
viewed from a number of perspectives. These perspectives have viewed 
administration as areas of responsibility, processes, skills, role 
expectations, competencies, and analytic descriptions of behavior. 
Using each of these perspectives contributes to the understanding of 


the function of the administrator. 
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One approach to the conceptualization of educational adminis- 
tration which frequently appears in the literature is that provided by 
Miklos (1968:1). He uses the components of vrocess and onerational 
area to forma matrix. The processes are identified as planning, 
decision-making, organizina, co-ordinating, communicatina, influencing 
and evaluation. The operational areas are identified as school 
program, pupil personnel, staff personnel, community relations, 
physical facilities and school management. Thus, the matrix 
formed through the use of 7 processes and 6 overational areas would 
contain 42 cells. 

Within this matrix cells applicable to a particular adminis- 
trative position could be identified and further, indicators could be 
developed for each identified cell. For example, in considering the 
position of the principal an indicator of the cell formed by the process 
of planning and the operational area of school program is reflected in 
the statement "the principal nlans alternative educational programs 
for students consistently failing in regular programs." 

Another approach or method used to conceptualize administration 
iS expressed in terms of skills. Katz (1955:33) identifies three basic 
Skills for effective administration. These are technical skills, 
human skills and conceptual skills. 


Technical Skill 


An understanding of, and proficiency in, a specific kind 
of activity, particularly one involving methods, processes, 
procedures or techniques. 


Human Skill 


Ability to work effectively as a group member and build 
cooperative effort within the team he leads. 
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Conceptual Skill 
What Chester Barnard implies when he says ‘the essential 


aspect of the executive process is sensing of the organization 

as a whole and the total situation relevant to it.' 

Indicators for each classification of skills could be developed 
for the administrative position being considered. Related to the 
position of the principal, for example, an indicator of a Human Skill 
is reflected in the statement "Works with teachers and students to 
establish a good school climate." 

Mintzberg (1973) uses eight categories of basic skills to 
describe administrative work. Pawliuk and Pickard (1976:9) in dis- 


cussing this classification present the categories: 


Peer skills: the ability to establish and maintain a network 
of contacts with equals. 


Leadership skills: the ability to deal with subordinates and 
the complications of authority, power and 
dependence. 


Conflict-resolution skills: the ability to mediate conflict, 
handle disturbances and work under psychological 
stress. 


Information-processing skills: the ability to build networks, 
extract and validate information, and disseminate 
information effectively. 


Skills in unstructured decision-making: the ability to find 
problems and solutions when alternatives, 
information and objectives are ambiguous. 


Resource-allocation skills: the ability to decide among 
alternative uses of time and other organizational 
resources. 


Entrepreneurial skills: the ability to make sensible risks and 
implement innovations. 


Skills of introspection: the ability to understand the position 
of manager and its impact on the organization. 
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Yet another approach is the analytical description of the 
behavior of school administrators through direct observation. Duigan 
(1979) used this approach in a study of the school superintendent in 
Alberta. He observed actual on-the-job behavior of eight superinten- 
dents to develop a description of that administrative position. 

McCleary (1973:2) encompasses elements of the three approaches 
above in approaching administration from a perspective of competency. 
He defines competency as "the presence of characteristics or absence 
of disabilities which render a person fit or qualified, to perform a 
specific task or role." He describes the definition as possessing two 
key elements: 

leeeerne Pre cie ion of the task or defined role and 

2. Indication of the knowledge, ability or other identifiable 

characteristics needed to perform the task or role. 

Thus in the assessment of performance of the school administra- 
tor for the identification of inservice needs such factors as skills, 
processes, areas of responsibility, tasks, competency and role must 


be considered. These factors do not exist for the administrator in 


and of themselves. Campbell (1957:166) citing Halpin presented the 
following words of caution: "Unless one is extremely careful he 
can be tempted into talking about 'process' as if it were a free- 
floating affair, detached from the behavior of individuals." 

When considering the assessment of the performance of school 
administrators it is wise to consider the position in a broader 
context. Behaviors or acts demonstrated by the an administrator 
in the performance of his job are not merely dependent upon the 


principal alone. 
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The model developed by Getzels and Guba (1957) demonstrates 


the concept of administration as a social process. 


NORMATIVE (NOMOTHETIC) DIMENSION 


Institution ———> Role -——_s Expectations. 


SS 


. aN 
Social Observed 
System Behavior 


je 


Individual——> Personality —>Needs Disposition 


PERSONAL (IDEOGRAPHIC) DIMENSION 


Figure ] 
General Model Showing the Organizational and Personal 
Dimensions of Social Behavior 
(From Getzels and Guba) 

Campbell et al. (1977:185), in discussing the normative 
dimension, state: 

Roles are defined in terms of role expectations. A role has 

certain obligations and responsibilities, which may be termed 

"role expectations" and when the role incumbent puts these 

obligations and responsibilities into effect, he is said to 

be performing his role. 
They state further that: 

Roles are complementary—interdependent in that each role 

derives its meaning from other related roles in the 

organization. 

As others in related roles determine the definition of the role 
it follows logically that they should also be involved in the assess- 


ment. Thus the perceptions of the school administrator and the per- 


ceptions of those in related roles should be included in a needs 


ee or ran 
; are 


. 


i a 2 
volsveinie tat 


7 


oy ie 


noi tedde pl) ahs < 


 moteeaine (2iweasanach) acer 


ate 
. | ‘ f 1 
a 
_ : Agdk oF BIG ren@(anii Es ini? went Oi anv Vik« 
sOTYy 44e8 ; : . , 
_ Vole Gus ?' 
; Nrranen sit am pezud PT at pi Pri mee) (2 SE Pe as. oP, 
% @) 1! 
' 1 as 7 - 
: i» - 
o rehcelc>  . 2enbs a agseeae na ' iP 2 be OTe? Stan | 9 
Oxepeas Steen wotity™, eardy itttesccfts babsaacr iy ite nlate 
°. “Seat 4 sup Jqaatdnel hah Kine oie hat “act atdeden jan 
, ae, Oe . ; ‘a ; 
: od Piss 2) 98 * 904" Taunt op ori fehanodes” She ehali spider - 
x. qi a m)* i 44 
a ‘- tls “enj ti aelele 


7 ’ a 

volt sit a5eo fen3 of Sh Sorte ie liieqen Ta A 4) gin VE ssiat Ge 
ies : ate if 39104 DGIeT Sans ert (Yeh ish 2) 1-Ga rae 

; a 10S ESTER 


ae) 


ifaa nh apedgoesh 
7 - iY 

; reny, uli mat 
ae Phat “oni 


a 


ips) 


assessment. In using perceptions Enns (1966:1) states: 

Perceptions are not simply accurate reproductions of 

objective reality. Rather they are usually distorted, 

colored, incomplete and highly subjective versions of 

reality. 

While presenting a limitation for consideration, it is not to 
conclude that the use of perceptions is not of value. While other 
approaches, such as checklists of behavioral objectives, may provide 
a more systematic and complete avdproach, they are usually done on an 
individual basis and require a great deal of time to conduct. For 
purposes of the identification of inservice needs the time dimension 
is critical. The goal of such a needs assessment is to assist the 
role incumbent while he is currently performing the role. 

The perceptions of those in related roles can be of great 
value in increasing the awareness of the role incumbent. This increased 
awareness would further assist the role incumbent in the selection of 
needs for professional development. For example, the school adminis- 
trator may perceive his performance as it relates to a particular group 
as being ineffective whereas the group itself perceives his performance 
as being effective. This knowledge could be valuable in assisting the 
administrator to decide whether or not to identify a need in that area. 

The Social Sciences have established the fact that the 
behavior of an individual in any given situation depends to a great 
extent on the way in which the individual perceives the situation. To 
overcome any biases which may be reflected in the perceptions of either 
the role incumbent or those in related roles, the inclusion of the 


perceptions of numerous groups is desirable. 
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Indicators of performance should reflect abilities, skills, 
processes, competency and expectations. Task statements have been 
used to accomplish this. Parsons (1977:2) in speaking to statements 
of competency cautions that "the more general, the less the statement 
can serve... as acriterion for evaluation." In being more 
Specific "it is the need to interpret a very general statement that 
has been eliminated." On the other end of the continuum he also 
cautions against using statements which are too specific as "the result 
is isolating the item from context of some meaningful use. State- 
ments of purposeless behaviors cannot be educationally valuable because 
they do not call for intelligence." The definition of competency used 
by Parsons (1977) may serve well to conclude this entire section: 

A competency is seen as the ability to use a concept 

or theory as a tool for some purpose. 


RELATED LITERATURE 


The Quadrant Assessment Model 

An overview of the Quadrant Assessment Model has been 
written by Sanders (1979). Briefly, the process involved may be 
described as follows: 

1. The participants in the needs assessment are asked to 
react to a list of task statements that are purported to describe 
their jobs. In doing so, they provide both a measure of the importance 
of each statement as an ideal or desired outcome and a measure of the 
real or actual accomplishment at each task. 

2. Discrepancies between the "ideal" and the "real" assess- 


ments are determined. 
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3. The discrepancies are used to organize the task statements 
in such a way that inservice needs are identified. 

Using the high-low scale which is employed for both the "ideal" 
and the "real" assessments, the data are first organized in the manner 


indicated in Figure 2. 


Ideal Real 


= 


Figure 2 
Diagrammatic Representation of QAM Showing Key Relationships 
(Sources Mtl lers 1979) 
Once the task statements are organized as in Figure 2, it is 

a simple procedure to place them in the four quadrants indicated in 
Figure 3. The procedure can be described as follows: (1) those 
Statements with high scores in both the "ideal" and "real" dimensions 
are placed in Quadrant 1; (2) those with high scores on the ideal 
dimension, but low scores on the real dimension are placed in 
Quadrant 2; (3) those with low scores on both dimensions are placed 
in Quadrant 3; and (4) those with low scores on the ideal dimension, 


but high scores on the real dimension are placed in Quadrant 4. 


~ aba 8 te ates SN) sho. BIS ail’ Prdnsneeszee” 


% xia poe 
¢ 
tens | AS 
b i ; 
+ ane ———) | ~———- 7} 
4 
Rte al ee 
i . Sela 
ws | ™ » a ——— 
: ™s 
_ ; i 
sf * 
oe * ~— — 
as | | i | 
{a ae | i 
7 | 2 —— 
= ST? 


zai Atnat rele yun” Half — Mipgnecs 199% jn Sscoceget 
4 ; a 


ai He inn?’ At a! ester y ave wigan age Shas She ao5e : 
nr! eseonit ratio TAT el” Utne “gor ie bd. anibssele a 

mer) th sana! fa be PebMisesh od is ubesore ae 
anahaneiih | \gan" ‘tog Paar wht, tod 0 Faas iby yoo ay 
fash? Ag? 4 ata. Hiya igig-seans (2) 54 raat ala 
von be en pt Sees ed poqitve wa tad 
eis elie sia wa! mad eangte Le 


—_ “aoe Hae 1S” iiss ‘ Ae a 


~~ 
a) X 
Byes 7 
f 


High Ideal 


Quadrant 2 Quadrant 1] 
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Low Ideal 
Figure 3 


Diagram Representing the Four Quadrants of QAM 
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Interpreting the Information 


in the Quadrants 
Once the items are arranged in quadrants, needs assessment 


information can be extracted by interpreting the quadrants as follows: 


1. High Ideal - High Real (Quadrant 1) 


This quadrant contains statements describing tasks which are 
seen as relatively important and which the respondents perceive they 
can presently achieve at a high level. That is, people in the position 
being considered should be able to and can accomplish these tasks. 

It follows that, prior to assuming the job, candidates should acquire 
the skills and knowledge necessary to complete the tasks, and that the 
major responsibility in facilitating development of these skills and 
knowledge should be assumed by pre-service training institutions. 
Principals in the field may find the statements in this quadrant a 
valuable guide to assist themselves in the development of a more 

clear definition of their roles. Superintendents may find this group 
of statements worthwhile as indicators of the performance of principals 


within their jurisdiction or as guidelines for hiring principals. 


2. High Ideal - Low Real (Quadrant 2) 


This quadrant contains statements describing tasks which are 
seen as relatively important but are not being performed as well as 
other tasks in actual practice. These statements indicate the 
inservice requirements and may form the basis for long or short 


range inservice programs for the administrators within a district. 
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3. Low Ideal - Low Real (Quadrant 3) 

This quadrant contains statements describing tasks which are 
seen as being relatively unimportant and are not receiving a great 
deal of emphasis in actual practice. This is not to conclude that 
they are not necessary tasks for the administrator to perform but 
rather that considering their importance within the range of tasks, 


they are receiving the time and effort that they demand. 


4. Low Ideal - High Real (Quadrant 4) 


This quadrant contains statements describing tasks which are 
Seen as being relatively unimportant but which respondents have the 
ability to accomplish. Placement of tasks into this quadrant may be 
largely due to the nature of the task itself, however, these state- 
ments should be looked at carefully by each respondent to determine 
whether or not valuable time is being spent on these tasks. "One is 
often disposed to do those things of which he is capable." If the 
respondent is spending an excessive amount of time on these tasks, he 
may wish to redefine his role or perhaps take a course in time manage- 
ment. 
Past Uses of the Quadrant 
Assessment Model 

This process has been used in a number of studies. Six such 
studies are described below: 
1. Project for the Development of Administrative Skills and Knowledge 

This project is currently being conducted by the Department of 
Educational Administration at the University of Alberta. Project ASK 


is a three-year undertaking with the purpose of generating information 
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to help make pre- and inservice programs more responsive to the needs 
of the field. The first year of the project has recently been 
completed. The principalship in Alberta was the focus of attention 
during this first phase. 

The Quadrant Assessment Model was used to process the informa- 
tion gained through a province-wide survey involving half of the 
principals in the province and all of the superintendents. QAM 
profiles of the principalship in different types of schools and juris- 
dictions and an inventory of critical skills and knowledge for key 
task areas were produced. Additional information regarding the level 
of proficiency required by the principal for each task and how 
proficiency was best acquired was also requested in the survey. An 
open-ended question requested respondents to identify critical tasks 


for the future. 


2. Deros Study in Connecticut 

The Quadrant Assessment Model was used in this study to analyse 
not only the ideal and real proficiency levels but also detect differ- 
ences attributable to urban, suburban, and rural locations and to 
identify differences in perceptions of role among high school principals, 
board members, superintendents, teachers and vice principals. An 
instrument consisting of sixty competency statements equally dis- 
tributed among twelve areas of competence was used to gather the data. 

The consensus of the respondents indicated a need for increased 
emphasis to be placed upon those competencies and areas of competence 
which address themselves to the instructional process. This finding 


was particularly definitive within the teachers' sample. 
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3. Pol Study in San Antonio, Texas 

The model was used in this study to develop a personalized 
program for the inservice education of each principal within the school 
district and provide information for role clarification and definition. 
An instrument consisting of sixty competency statements distributed 
over fourteen areas of competence was used to gather the data. 


Data for each principal were reported in the final document. 


4. Miller Study in Arizona 

This study used the model to determine the competencies 
necessary for administrators of the community education program in 
Arizona occupying either the role of superintendent, district 
coordinator, principal or program director. A series of workshops 
involving administrators currently holding the positions mentioned 
above was used to generate a set of competency statements for each 
role. These sets of statements ranged in number from 16 for the role 
of superintendent to 33 for the role of district coordinator. 

Two outcomes independent of the findings are of particular 
interest to this researcher regarding the use of the QAM for the 
identification of inservice needs at the local level. 

Inasmuch as school practitioners were directly responsible 

for generating the data, the confidence in the data and its 

use in school settings was very high. It is evidently 
important to school administrators to know that they or 
credible peers were responsible in the development of data 

for the description of their positions. (Miller, 1979:50) 

A fourth outcome of group participation was that individual 

community educators were able to diagnose personal areas 

of weakness in a non-threatening environment. Each 


individual who participated in the study could assess his 
or her own performance through the development of Ideal, 
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Real-Self and Real-Others profiles. This enabled individuals 

to determine the types of competencies that they possessed 

and those they needed in order to strengthen their performance. 

(Miller, 1979:50) 

5. Gale Study in Rural Bolivia 
6. Pol Study in Urban Bolivia 

These parallel studies by Gale and Pol used the Quadrant 
Assessment Model to provide a data base from which educational 
programs (inservice and preservice) could be planned for principals 
in Bolivia. At the time the studies were written Bolivia had no 
educational programs for training principals, and a data base did 
not exist that would assist the Bolivian Ministry of Education in 
planning preservice educational programs. 

Principals, central office personnel and teachers were asked 
to respond to two forms of an instrument containing sixty task state- 
ments addressing twelve areas of competence. Two conclusions 
independent of the specific information produced are of interest to 
this study: 

1. The Quadrant Assessment Model was capable of identifying 

needed Areas and Components of Competence. (Pol, 1973: 
165) 
2. The data derived from the Quadrant Assessment Model was 


dependable and can be used for planning educational 
programs. (Pol, 1973:165) 
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RECENT ALBERTA STUDIES OF THE PROFESSIONAL 
DEVELOPMENT REQUIREMENTS OF 
ALBERTA PRINCIPALS 


Two recent studies of the professional development requirements 
of Alberta principals have provided valuable direction for this study. 
Although these studies address the requirements at a provincial level 
rather than the local level, the recommendations made by the studies 
hold implications for this study. 

In the study commissioned by the Field Activities Committee 
of the Department of Educational Administration of the University of 
Alberta (Pawliuk and Pickard, 1976), administrators in the study 
identified evaluation of staff personnel and school programs as being 
the most important needs as well as planning as it relates to school 
programs. Two of the eight recommendations made to the Field 
Activities Committee hold direct implications for this study. These 
recommendations are: 


1. Successful professional development activities depend on 
the administrator's willingness to participate. The 
findings in this study [Pawliuk and Picard, 1976] indicate 
that few principals spend more than one percent of their 
time on professional development and in fact, evidence 
in this study suggests few administrators are interested 
in spending more time. It is the responsibility of the 
planners and organizers to motivate and encourage 
administrators to attend these activities. 


2. Planning professional development activities should be 
a coordinated effort on the part of the educational 
agencies involved as well as the participants (principals). 
A majority of principals surveyed indicated a willingness 
to plan and direct professional development activities. 
Involvement at the ‘grass roots' may facilitate interest 
and a desire to participate in these activities as well as 
providing a means of injecting a practical and experience- 
based perspective on professional development needs. 
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The methodology of this study will address these recommendations. 
In dealing with a small group of administrators at a local level in the 
identification of their inservice requirements, motivation and 
encouragement to both plan and attend inservice programs should be 
provided. 
A masters thesis by James Parker Robertson entitled "Adminis- 
trative Skills Development Needs of Alberta School Principals" (1975) 
found that processes related to the operational areas of staff personnel 
had the highest priorities for skills development. The discrepancy 
analysis indicated that the single process most in need of development 
was evaluation. Suggestions for further research resulting from the 
Study by Robertson have been used by this researcher in the development 
of this study. 
Robertson suggested: 
1. While the instrumentation used in this [study] was 
considered suitable for an exploratory study, it is 
the opinion of the researcher that the instrument needs 
to be further developed. 
2. This study has shown that differences in perceived 
actual level of skill in administrative processes 
occur for various sub-groups within the population. 
Further research may be directed to intensive study 
of these groups so the reasons for the differences 
may be fully explored. 
3. Previous research into the identification of processes 
utilized by school administrators used outside observers 
as well as principals to identify the processes involved. 
This technique may be used as. a perception check of 
individual responses to questionnaire items. Likely 
participants in such a study would be teachers on the 
respondent's staff, pupils, the school's community, and 
school board officials. 


These suggestions were instrumental in leading this researcher 


to the development of a study directed at one specific sub-group of 
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administrators in the province, namely, the principals of the Grande 
Prairie S.D. #2357, using an instrument based upon the task statements 
developed for use with the Quadrant Assessment Model by Project ASK 
and utilizing the perceptions of teachers, assistant principals, 


Superintendents and trustees in addition to those of principals. 


SUMMARY 


In this chapter the theoretical background for the study and 
the Quadrant Assessment Model have been presented. Studies 
utilizing the model and recent studies of the principalship in Alberta 


have been reviewed. 
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Chapter 3 


RESEARCH DESIGN 


The research design used in this study is outlined in this 
chapter. The population chosen and the development and administra- 
tion of the instrument are described. This chapter concludes with a 
description of the statistical programs used in the analysis of the 


data. 
METHODOLOGY 


The needs assessment model used in this study was the Quadrant 
Assessment Model (QAM). This model was discussed in detail in 
Chapter 2. The model provided the basis of the methodology used in 
this descriptive study. QAM categorizes into Quadrant 2 those items 
where major discrepancies occur when measures of the importance of the 
item are high and measures of the performance of the item are low. 

Ward (1980) citing Katz and Selltiz has presented the following 
rationale for the use of descriptive studies in an educational setting. 

Katz (1953) has observed that the exploratory study: 

"attempts to see what is there rather than to predict 

the relationships that will be found. It represents 

an early stage of a science. From its findings may 

come knowledge about important relationships between 

Vartabtes weendens( pe74) 

More specifically, the purpose of descriptive studies 


might be seen as one or both of the following: 
". . . to portray accurately the characteristics of a 
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particular individual, situation or group (with or 

without specific initial hypothesis about the nature 

of these characteristics); 

. to determine the frequency with which something 

occurs or with which it is associated with something 

G1Seue. Sere Se ll ti zecteal.. DD. 50.) 

As the purpose of this study was to describe, as accurately as 
possible, the characteristics of a geographically linked group of 
principals in order to gain information of value in the determination 
of their inservice requirements, the use of a descriptive approach 
would seem appropriate. The perceptions of the principals involved 
with regard to the value of the type, relevance, usefulness and 
accuracy of the information generated by the Quadrant Assessment 
Model were crucial in the validation of the methodology used in this 


Study. The information was sought after the findings of the survey 


had been presented to and discussed by the principals. 
POPULATION 


The Grande Prairie S.D. #2357, Grande Prairie, Alberta 
expressed interest in the study being conducted by Project ASK and 
indicated further interest in a study of the principalship in their 
jurisdiction. Subsequent meetings with Mr. D. R. Taylor, Superintendent 
of Schools; Assistant Superintendents, Mr. Keith Wagner and Mr. Len 
Luders; and the principals within the district acquired approval for 
the study as proposed. 

The design for the study included all trustees of the school 
board, the superintendent and assistant superintendents, and all 
principals, assistant principals and teachers in the employ of the 


Grande Prairie S.D. #2357. Board members were seen as representing 
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parents and the larger community. Due to the length of the question- 
naire and the nature of the study, perceptions of students were not 
included in the design. The perceptions of four referent groups, in 
addition to the self-perceptions of the principals, were used to 
Overcome any bias which might otherwise result. Information generated 
by these groups may well serve as valuable criteria for principals to 


use when determining their inservice requirements. 


DEVELOPMENT AND ADMINISTRATION OF THE INSTRUMENT 


Development of the Task Statements 


Data used in this study were collected by means of a question- 
naire containing 113 task statements purporting to describe the job of 
the principal. Due to the similarity between Project ASK and this 
Study, the identical list of task statements was utilized. The 
following is a description of the development of the statements for 
Project ASK. In this section a review of the literature and the 
specific procedures used to develop the list of tasks are given. 

Competency-based concepts in the evaluation of teachers is 
widespread in the United States and is becoming increasingly prevalent 
in Canada. Application of this approach to the training and evaluation 
of principals was less visible until the state of Georgia initiated 
Project ROME (Results Oriented Management in Education) in 1973 as part 
of an ongoing Management by Objectives program. Cooper and Dahlstedt 
(1979) have summarized this project. 

The list of 80 competency statements distributed among seven 
areas of administrative responsibility (Curriculum and Instruction, 


Staff Personnel, Pupil Personnel, Support Management, Fiscal 
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Mangement, School Community Interface and System-Wide Policies and 
Operations) as identified by Project ROME were used as an initial 
information base. With the exception of changing "Fiscal Management" 
to "Resource Management," the seven areas of administrative respon- 
siblity have been retained for purposes of this study. Modifications 
and additions were made to the initial list to suit the Alberta 
context. 

Lists of task statements used in a number of other projects 
were then reviewed and changes in the initial list were made to 
encompass relevant task statements from these sources. Other lists 
included those developed for use in studies utilizing QAM and des- 
cribed in Chapter 2. Miller (Arizona), Pol (Texas) and Deros 
(Connecticut) were primary sources. A list developed as part of 
the Principals 505 Project in New England (Goddu, 1977) containing 
22 competency statements distributed over four areas of responsibility 
and a list of 32 competency statements distributed over eight areas of 
responsibility (McIntyre, 1974) were also screened. 

The instruments used in two recent studies of the professional 
development requirements of Alberta principals, Pawliuk and Pickard 
(1976) and Robertson (1975), were screened for material relevant to 
the development of task statements which would, as closely as possible, 
describe the current role of the principal in Alberta. 

In addition to a literature review, workshops involving Alberta 
Superintendents and principals currently active in eine’ administra- 
tion and input from two advisory committees to Project ASK were used 


in the development of the task statements. The following section 
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relies heavily upon the description of the procedures used as pre- 
sented by Caldwell (1979). 

Specifically, the following procedures were used to develop 
then list sane tasks: 

a. The list of tasks identified in Project ROME (Georgia) 
was used as a Starting point and this list was initially screened by 
the project team and graduate students. Modifications were made to 
Suit the Alberta scene. 

b. The revised list was subject to critical scrutiny by the 
internal (Department of Educational Administration) and external 
(nominees of interest groups in Alberta) advisory committees to 
Project ASK. 

c. Further revisions were made following additional review 
of related literature. 

d. A workshop was held October 26, 1979 at the Edmonton Inn 
involving experienced principals and superintendents currently 
employed in schools or systems which varied in size, location (urban, 
rural, remote) and level (elementary or secondary). Participants 
worked in three groups, each composed of principals and superinten- 
dents combined, to brainstorm with the purpose of generating as many 
task statements as possible which described the job of the school 
principal. Participants were not made aware of the list of task 
Statements which had been previously developed through the literature 
review but were given seven areas of responsibility to provide a 
framework for their activities. These areas of responsibility were 


Curriculum and Instruction, Staff Personnel, Pupil Personnel, Support 
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Management, Resource Management, System-Wide Policies and Operations, 
and School-Community Interface. More than five hundred statements 
were generated at this workshop. 

e. Members of the project team working with graduate students 
reduced the workshop statements by combining the statements which over- 
lapped. Task statements generated which were not included in the list 
generated by step c were then included. 

f. The final result from the review of literature and the 
input of administrators currently in the field was a list of 112 task 
Statements purporting to describe the job of the school principal in 
the province of Alberta. The task statements were distributed among 


the seven areas of responsibility as follows: 


Curriculum and Instruction 24 statements 
Staff Personnel 22 statements 
Pupil Personnel 26 statements 
Support Management 7 statements 
Resource Management 13 statements 
System-Wide Policies and Operations 13 statements 
School-Community Interface 7 statements 


Pilot Study 


During a workshop held in Calgary on November 2, 1979, a 
questionnaire composed of 112 task statements was piloted. For 
purposes of the questionnaire, the task statements were placed in 
random order using a table of random numbers (Popham and Sirotnik, 
1973:367-371). Participants in the workshop were principals and 


superintendents from southern Alberta. They were asked to respond 


vyontaaaat gig 
quitesiow <tit- 
FA ikes > Stybe te ny be pnrevow: ins? jastor-ais ‘Wo eval a 
= iyo’ hate eo" a ll an} aed Gaels anted2 anicde 
Séctsanzcnt ae ie a60 tee asiiw yate:.c ap tsa eaete ‘tenl 
hab! ofr cad.’ Sis 9 Oe N 


=a 


i> (hae Ay teas hh TO we le pt ats mov? tigeey feat? aff at: 


1 


jecs OT) Toric] ? Se 2PO IE one 7 Yh. rrotends ree Te 7 
bad? ati hy EEGtoe ans A wag Sat adiagzeb. of onfsreereg: 
soe PGldhiase ateew Fahnsias2: s2e2: et! a) sdf te Gonypeeie ene 

vol tutes yt! {)2i shogegy) 3a .eeeee sovee Lan 
mstse &F nilem Sen! bee my fus ve 


pingnese ts. SS damoprs? Siege -) 


rarees4e) 1G Ms worre), Jas a 


“. Bigeweyese + ~ | sornguns. s44gMs 
eSperape nt | : *aygrenét) eviyegall on 
j)emapag se! aabhieAngd hak eater fol ot h-nereye * 
en) =a asalihial 9 enetiiefsorad 7 


- : 


sit 


= (tips A tinge a aati? ni eler sah 5 
i “epeiaertn Bracks 98 ‘he bere 


es _ rx : 

- a bs ad, Ms : a. ia > vo? 
rts » i . id ob " 

¥ : a € i] Rad - 


og be. 


e-¢ . 
Mf 
a 


to the task statements using a five-point Likert scale, one (low) and 
five (high) to rate Importance of the Task to Principals and Current 
Ability of Principals to Perform the Task. 

Respondents were asked to comment upon the design and content 
of the questionnaire. From this pilot a number of findings emerged 
and were incorporated in the design of the instrument used in this 
Study. Respondents perceived the instrument as a valuable tool which 
encompassed the tasks of the school principal. One additional task 
Statement was suggested and was included under the area of Staff 
Personnel bringing the total list of statements to 113. The task 
Statement suggested was: 


Promotes and maintains good working relationships with and 
among staff members. 


The respondents found the wording of some task statements 
confusing and suggested some changes. These changes were also 
incorporated. An example of such changes has been provided here: 

Original Statement: Facilitates student teacher activities. 


Reworded Statement: Facilitates activities related to 
Student teachers. 


Respondents and graduate students involved in the statistical 
analysis suggested that the Likert scales be consistently placed 
opposite the first line of the task statement. Perhaps the most 
valuable result of the pilot was in the field testing of the process 
and a successful demonstration of the Quadrant Assessment Model as a 
needs assessment technique. 


In addition to the Calgary workshop, the instrument in its 


revised form was used by Project ASK with the trustees, superintendents 
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and principals of the Yellowhead School District at at a workshop held 
in Edmonton on March 28 and 29, 1980. The purpose of this workshop 
was to assist the district in the identification of the inservice 
requirements of the principals of the district. Reactions of the 
participants throughout the workshop and on evaluation forms completed 
at the end of the workshop indicated that the process and the informa- 
tion generated were of value. 

A similar evaluation form was used with principals of the 
Grande Prairie School District to gather information regarding the 


value and accuracy of the findings of this study. 


Instrument 
Data in the study were collected by means of an instrument 
containing 113 task statements distributed among seven areas of 
responsibility. Respondents were asked to rate each statement twice; 
first, to rate the Importance of the Task for the Principal and 
second, to rate the Current Ability of the Principal(s) to Perform 
the Task. A five-point Likert scale was provided for each rating, 
low being one and high being five. The instrument used in the 
collection of the data for this study has been attached as Appendix 2. 
Respondents were asked to indicate their current position 
with the Grande Prairie S.D. #2357 from the following positions: 
Trustee 
Superintendent (or Assistant Superintendent) 
Principal 
Assistant Principal 


Teacher. 
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The questionnaires were not coded prior to completion by the respon- 


dents so that anonymity would be assured. 


Administration of the Instrument 

At a meeting in Grande Prairie on February 28, 1980, with the 
principals and superintendents of the school district, procedures for 
the completion of the questionnaires were reviewed. In particular 
it was stressed that respondents were to assume that the principals 
could work with others in the completion of the tasks. It was also 
clarified that in responding to the items of the questionnaire 
Superintendents, assistant superintendents and trustees would be pro- 
viding a general rating of all the principals in the district, 
assistant principals and teachers would be providing a rating for 
the principal of their school and principals would be providing a 
self-rating. 

Each of the principals undertook the task of distributing 
the questionnaires to assistant principals and teachers in their 
respective schools. It was recommended that time at a regular staff 
meeting should be allotted for the completion of the questionnaires. 
Mr. Keith Wagner, Assistant Superintendent, undertook the task of dis- 
tributing the questionnaires to members of the school board and his 
fellow superintendents at their next regular meeting. Sufficient 
copies of the questionnaire were left with each principal and Mr. 
Wagner. 

In addition to the instructions discussed with the principals 
at the February 28 meeting, covering letters were also included with 


each questionnaire. Covering letters are included in Appendix 3. 
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Completed questionnaires were sent to Mr. Wagner at the 
Central Office of the district and Mr. Wagner in turn sent them to 


this researcher. 
STATISTICAL PROCEDURES AND PROGRAMS 


The statistics used in this study were descriptive. Means. 
standard deviations and T-scores (more commonly referred to as Z-scores) 
were used. Popham (1973:20) states: 

Measures such as the mean, median, and standard deviation, 

in addition to economically describing data, can often 

Sharpen teachers' perceptions of educational phenomena so 

that they can reach more insightful decisions regarding 

their instructional tasks. 

In this study descriptive statistics were used to sharpen principals’ 
perceptions of the data collected so that they could reach more 
insightful decisions regarding their inservice needs. 

As completed questionnaires were received by the researcher 
they were coded so that responses by each of the five respondent 
groups could be compiled. Mrs. Julia Peng of the Division of Educa- 
tional Services transferred the information from the questionnaires 
to computer cards. A computer program was developed by Mrs. Christiane 
Prokop, computer programmer for the Department of Educational 
Administration, using the language of Fortran IV. This program was 
developed to provide the information required for use in the Quadrant 
Assessment Model. | 

| In addition to the above program, the Nonparametric Correla- 


tions (NONPAR CORR) procedure from the Statistical Package for the 


Social Sciences (SPSS) was used to determine the consensus in the 
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ranking of the 113 task statements in each of the two profiles by the 
five respondent groups. Spearman's Rank-Order Correlation was the 
technique applied by this procedure. 

Responses obtained through use of the questionnaire were used 
to establish two profiles. The profile formed by the first set of 
responses was referred to as the Ideal Profile and the profile formed 
by the second set of responses was referred to as the Real Profile. 
The data generated by the respondents were treated by the computer 
program in the following manner: 

a. Each respondent group was processed separately, thus five 
sets of profiles were generated. 

b. For each profile a tally of the responses was made for 
each task statement to indicate the number of responses at each level 
of the one to five scale (one indicating low importance or low per- 
formance and five indicating high importance or high performance). 

c. A score for each task statement in each profile was 
calculated by finding the mean score. 

d. The scores for each statement in each profile generated 
in step c were used to calculate: (1) a mean score for the profile 
(an indicator of importance) and (2) a standard deviation for state- 
ments in the profile (an indicator of consensus). 

e. A T-score was then calculated for each task statements in 
each profile and on the basis of the T-scores, the statements were 
rank ordered within each profile. 

f. The mean for the profile was used as the cutoff point to 


determine High-Low values for each profile, 
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g. The task statements were then separated into the four 
quadrants. 

h. An averaged T-score was then calculated by averaging the 
T-scores for each item as calculated by step e in order to rank the 
statements within each quadrant. This represented a departure from 
the procedure used in previous studies which utilized the QAM. These 
Studies used a weighted T-score calculated by using twice the Ideal 
or Importance T-score plus the Real or Performance T-score divided by 
three. For purposes of this study no justification could be found for 
this weighting. 

Further, it was found during the pilot test that for purposes 
of this study the ranking of the statements within quadrants on the 
basis of averaged T-scores was inappropdriate and although the profiles 
generated contained a ranking of the statements, this ranking was not 
used for any practical purpose. Quadrant placement and consensus of 
the quadrant placement of items by the respondent groups were used to 
Select the items requiring inservice. All items, regardless of their 
rank order, were considered. 

Researchers wishing to utilize the OAM for purposes similar to 
this study may be advised to consider two alternatives: either to 
omit the ranking of statements within each quadrant entirely and con- 
Sider all items within the quadrant; or, if rank ordering is felt to 
be worthwhile to select items for some purpose, to rank the statements 
following standard procedures of discrepancy analysis, namely to 
subtract the performance or real score from the importance or ideal 
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For purposes of the questionnaire the task statements were 
placed in random order. Data from the computer referred to each task 
Statement in terms of this order. To present more meaningful informa- 
tion, reference to the task statement in terms of its appearance in 
the Inventory of Tasks (Appendix 1) was substituted. 

For example: The printout of the principals' responses lists 
the task statement of highest priority in Quadrant 1 to be "Item No. 20." 
Item 20 on the questionnaire was "Establishes policies and procedures 
for student discipline." This task statement is listed as the twenty- 
fourth statement under Pupil Personnel in the Inventory of Tasks. 
Thus, Item No. 20 becomes PP 24. All information concerning the task 
Statements presented in the following chapter will be in terms of the 
order of presentation of the task statement in the Inventory of Tasks. 

A key used to transpose the information is provided in 


Appendix 4. 
ASSUMPTIONS 


1. It must be assumed that the list of task statements was 
complete as far as defining the role of the principal was concerned. 

2. It must be assumed that all respondents interpreted 
the questionnaire in the manner intended. 

3. It must be assumed that trustees, principals, assistant 
principals, teachers, superintendents and assistant superintendents 
were able and willing to make accurate ratings of the current ability 
of the principal to perform the task. 

4. For purposes of statistical analysis the Likert scales 


used in this study were assumed to be at least interval scales. 
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LIMITATIONS 


1. Attempts to apply the information generated by this study 
to a particular group other than that which generated the data would 
not be valid. 

2. Information generated was relative and not absolute. For 
that reason, there was a likelihood that "borderline" items have been 
placed in inappropriate quadrants. Principals were provided the 
opportunity to discuss the quadrant placement of these "borderline" 


items orior to the utilization of the information. 


SUMMARY 


In this chapter the research design used in this study has been 
presented. The population has been discussed and the development and 
administration of the instrument used in the study has been described. 
The chapter concluded with a description of the statistical programs 


used in the analysis of the data. 
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Chapter 4 


PRESENTATION AND INTERPRETATION OF DATA GENERATED 
BY EACH RESPONDENT GROUP 

The data presented in this chapter were generated by the 
principals, superintendents (including assistant superintendents), 
trustees, assistant principals and teachers of the Grande Prairie S.D. 
#2357. The rate of response to the questionnaire is addressed, the 
findings of each respondent group are presented and discussed separately. 
The primary focus for the presentation and discussion of the findings 
is upon the identification of the inservice requirements of the 


principals, and thus is centered around Quadrant 2 information. 


RATE OF RESPONSE TO THE RESEARCH INSTRUMENT 


Travers (1964:297) states "a questionnaire of some interest 
to the recipient may be expected to show only a 20 percent return 
even when conditions are favorable. Only rarely does it reach the 
40 percent level." These comments regarding the rate of response to 
questionnaires indicate that the central difficulty in the use of 
questionnaires is the small rate of return. A response rate of 
60 percent or higher was achieved from the groups included in this 
Study. The response to the research instrument is summarized in 
Table 1. The rate of response from the four groups directly 
responsible for the administration of the school district was in 
excess Of 75 percent. These returns gave confidence that the per- 


ceptions of each respondent group were adequately represented. 
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Rate of Response to the Survey Instrument Used to Develop Task 
Assessment Profiles for the Identification of Inservice 


Table 1] 


Requirements for School Principals of the 
Grande Prairie S.D. #2357 


Principals 
Superintendents 
Trustees 

Assistant Principals 
Teachers 


Total 


Number 
in Group 


Respondina 


Number 


9 100% 
3 100% 
4 80% 
7 18% 
109 60% 
I32 63% 


Percentage of 
Group Respondina 
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PRESENTATION OF DATA 


The following format was utilized for the presentation of the 
data for each respondent group: 
1. A QAM profile was presented based upon the perceptions 


of the group. 


2. The mean score for the Importance profile and the Performance 


profile are discussed. 

3. An analysis of each quadrant for the percentage of task 
statements from each area of responsibility was presented and 
discussed. 

4. The task statements from Quadrant 2 are listed. 

5. Some statements from Quadrant 1 and 3 are given to provide 


a reference base for those listed in step 4. 
DATA GENERATED BY PRINCIPALS 


A Quadrant Assessment Profile for the principals of the 
Grande Prairie S.D. #2357 based upon the perceptions of the principals 
is presented as Table 2. The mean score for the rating of the 
Importance of the Task for the Principal was 3.782 which indicated 
the principals perceived the majority of the tasks are relatively 
important. The mean score for the rating of the Current Ability of 
the Principal to Perform the Tasks was 3.662. This indicated that 
the principals perceived themselves as being relatively competent in 
the performance of the tasks. The Performance mean was lower than 
the Importance mean and this was an indicator that areas for inservice 


would exist. These means were used as the cutting points to determine 
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Table 2 


QAM Profile for the Principals of the Grande Prairie S.D. #2357 
(Based upon the Perceptions of Nine Principals) 


Quadrant 2 Quadrant 1 


High Ideal-Low Real High Ideal-High Real 
(15 items ) (51 items) 
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Quadrant 3 Ouadrant 4 


Low Ideal-Low Real Low Ideal-High Real 
(31 items) (16 items ) 
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Code: CI - Curriculum/Instruction RM - Resource Management 
SP - Staff Personnel PO - System-Wide Policies and 
PP - Pupil Personnel Operations 
SM - Support Management SC - School-Community Interface 


A listing of all tasks is contained in The Inventory of Tasks. 


Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores. 
Watdealseor7e2s Reala= 3.662. 
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High-Low values for use in the placement of tasks into the quadrants. 

The information contained in the Quadrant Assessment Profile 
is relative, not absolute. This differentiation is necessary for 
correct interpretation. For examole, task statements placed in low 
importance quadrants (Quadrant 3 and Quadrant 4) should not be 
perceived as being unimportant but rather as being of lower importance 
than task statements placed in high importance quadrants (Quadrant 1 
and Quadrant 2). Similarly, the placement of task statements in 
low performance quadrants (Quadrant 2 and Quadrant 3) is not to con- 
clude that they are not being performed well but rather that they are 
not being performed as well as task statements placed in high per- 
formance quadrants podedeant 1 and Quadrant 4). 

The task statements were rank ordered within each quadrant 
and were presented highest to lowest from the top of the left-hand 
column to the bottom of the right-hand column. Principals were 
cautioned against equating statistical importance with actual 
importance. For the interpretation of task statements placed in 
Quadrant 1 principals were advised to view the task statements near 
the beginning of the list as being more firmly entrenched in the 
quadrant than those falling at the end of the list. Principals were 
advised not to view a task statement as being automatically more 
important than the task statements placed immediately following. 
Conversely, the task statements most Feit entrenched in Quadrant 3 
are those items near the end of the list. Principals were advised to 
consider each of the task statements placed in Quadrants 2 and 4 


individually. 
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Principals perceive themselves as addressing over 72% of the 
tasks with the appropriate level of performance commanded by the 
importance attached to the task. This was indicated by the placement 
of 51 task statements in Quadrant 1 and 31 task statements in 
Quadrant 3. Of the remaining 31 task statements, 16 were placed in 
Quadrant 4 and 15 were considered as having implications for inservice 
and were placed in Quadrant 2. 

An analysis of the quadrant placement by principals for the 
task statements from each area of responsibility (Table 3) revealed 
that the majority of tasks related to Curriculum and Instruction, 
Staff Personnel and System-Wide Policies and Operations were per- 
ceived as being relatively important. Task statements related to 
School-Community Interface and Pupil Personnel were evenly distributed 
among quadrants of high and low importance. The majority of task 
statements related to Support Management and Resource Management were 
perceived as being relatively unimportant. 

Principals perceived themselves as performing relatively well 
the majority of tasks related to Staff Personnel, Support Management, 
Resource Management, and System-\Wlide Policies and Operations. Task 
statements related to Curriculum and Instruction, Pupil Personnel, 
and School-Community Interface were distributed approximately the 
Same among quadrants of high and low performance. 

Of primary focus for this study Nene the task statements 
placed in Quadrant 2. Nine of the 15 task statements placed in this 
quadrant on the basis of the perceptions of principals were related 


to Curriculum and Instruction. Quadrant 2 was the only quadrant 
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Table 3 


Distribution by Quadrant Placement as Perceived by Principals 
for the Task Statements within Each Area of Responsibility 
(Information Extracted from Table 2) 

(Percentages Used are Approximate) 


Quadrant | Quadrant Quadrant| Quadrant 
] 


Total Number of 
Statements 

% of Statements 
% of Statements 
% of Statements 
% of Statements 


Statements 


Statements 
Number of 


Statements 
Number of 


Statements 
Number of 


Number of 


Area of Responsibility 


‘curriculum Cerys. Uc cal Olea e Sh Shi SP steia  y AC oe | 4% | 
Staff Personnel Zot Weve TAO al | Ao iene on 
Pupil Personnel Oo Omesc. eZ) 2 8%| 10.3821 asl 67 
|Support Management u oe? 07 ORL Ole 2 CO eleee a2%, 
Resource Management 13 i SHG) ae Ba ay sie asi 
System-Wide Policies and | | 

Operations 8 Se a 2 sys a %5 


School-Community Interface 7 Cameo A lao les3 43%, lata 


Total 113] 51 45%1 15 13%! 31 28%] 16 14% 
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which did not encompass at least some task statements from each of the 


areas of responsibility. Task statements related to Resource Manage- 


ment and Support Management were not perceived by principals as having 


implications for inservice. 


The 15 task statements perceived by principals as having 


implications for inservice were: 


GI 


SP 


PP 


CI 


CI 


wal 


Se 
PO 


Cl 


ol 


Cl 


CI 


PP 


GE 


10 


as 


Works with teachers in evaluating the instructional climate 
in the classroom. 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Establishes criteria for placement of students in school 
programs. 


Works with teachers in designing methods for evaluating 
instruction. 


Works with teachers in assessing the effectiveness of 
teaching methods. 


Includes interest of students in adapting and/or designing 
curriculum. 


Conveys community expectations to staff. 


Identifies existing problems in the school and relates these 
to long range planning in the system. 


Establishes procedures for evaluating progress toward 
instructional objectives. 


Works with teachers in designing classroom environments 
conducive to learning. 


Maintains an adequate achievement testing program for diagnostic 


and other educational purposes. 


Utilizes research evidence in the professional literature when 
planning educational programs. 


Plans and organizes a guidance and counselling program for 
students. 


Utilizes input from community when evaluating the school 
curriculum and instructional program. 
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PO 10 


Works with superintendent or designate in establishing system- 
wide educational goals, policies and procedures. 


To provide a reference or basis for the tasks identified for 


inservice, 10 statements in Quadrant 1 are presented here. These 


tasks were perceived by the principals as being tasks which were 


relatively important and being performed relatively well. These are 


tasks which should be developed through preservice training. 


PP 24 
ae AS 


CI 24 


PP 18 
SP 14 


Gl 6 


POF a) 


Sr azs 


SP al) 


lle eS) 


Establishes policies and procedures for student discipline. 
Establishes a system for reporting pupil progress to parents. 


Works with teachers and students to establish a good school 
climate. 


Takes action on discipline matters requiring his intervention. 
Plans and maintains a system of communication with staff. 


Plans a program, including a timetable, which optimally 
matches time, space, staff, students and subject matter. 


Organizes school staff in order to accomplish the educa- 
tional goals of the school system. 


Establishes and maintains good working relationships with and 
among staff. 


Assists in the recuirtment and selection of certificated 
personnel. 


Implements provincial and school board policies affecting the 
school. 


Conversely, five task statements perceived as having low 


relative importance and low ability to perform, thus placed in Quadrant 3, 


were: 


Sle. 4 
as 


Facilitates adult education programs. 


Recruits students. 
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CI 23 Determines whether course credit will be given for out of 
School activities; for example, music. 


PP 6 Collects follow-up information on former students to improve 
services provided by the school. 


RM 7 Provides information for financial audits. 


From the data based upon the perceptions of the principals, 
the majority of inservice requirements were drawn from the area of 


Curriculum and Instruction. 
DATA GENERATED BY SUPERINTENDENTS 


A Quadrant Assessment Profile for the principals of the 
Grande Prairie S.D. #2357 based upon the perceptions of the superin- 
tendents is presented as Table 4. A mean of 4.056 for the rating of 
Importance of the Tasks indicates that superintendents have perceived 
the tasks as having relatively high importance for the principal. 
A mean of 3.743 for the rating of Ability to Perform the Task indicates 
that superintendents perceived principals as performing their jobs 
relatively well, however not as well as commanded by the importance of 
the task. The existence of inservice requirements is indicated by 
these mean scores. 

Superintendents perceived principals as addressing only a 
Slight majority (56%) of the 113 tasks in a manner appropriate to 
the performance commanded by the importance of the task. This was 
indicated by the placement of 35 task statements in Quadrant 1 and 
28 task statements in Quadrant 2. Of the remaining 50 task statements, 
however, almost half were placed in Quadrant 4 which indicated 


relatively high performance by principals. A total of 28 task 
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Table 4 


QAM Profile for the Principals of the Grande Prairie S.D. #2357 
(Based upon the Perceptions of Three Superintendents ) 


Quadrant 2 Quadrant 1] 
High Ideal-Low Real High Ideal-High Real 
(28 items ) | (35 items ) 
19 CL 
16 % 
aS 10 
8 7 
] (Mee 
24 
ul 
6 
18 
13 
18 
14 
21 
24 
Ouadrant 3 Quadrant 4 
Low Ideal-Low Real | Low Ideal-High Real 
(28 items) (22 items) 
SM 4 RM 1 al SL 
eg eo 9/4.) NE Pee Ge EPPaZ5 
Clem ee eM aly, Rive aero C4 
PP MP2 ast es PO teos meSP2 24 
SUElOP SS Cle15 PP ask ay 
PED ZORP RMS PPme/.- POP 12 
Rio PP y Se Gy Sal 
Pre laee GLaT9 RMe r2aeeS P77) 
SMa leere Cole 3 Peg 
SEAS APP 36 Spal 
ae i NS ep aN) 
SMS eS: UP ESM TG PRCI0 
Parl sae las 5 ee seag 
POMS) MesP P26 OEAPP 12 
Code: CI - Curriculum/Instruction RM - Resource Mangement 
SP - Staff Personnel PO - System-Wide Policies and 
PP - Pupil Personnel Operations 
SM - Support Management SC - School-Community Interface 


A listing of all tasks is contained in The Inventory of Tasks. 
Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores. 
X Ideal = 4.056; X Real = 3.743. 


ay 


Statements were perceived by superintendents as holding possible 
implications for inservice training of principals. 

An analysis of the quadrant placement by superintendents 
for the task statements from each area of responsibility (Table 5) 
revealed that the majority of the tasks related to Curriculum and 
Instruction, Staff Personnel, System-Wide Policies and Operations, 
and School-Community Interface were perceived by the superintendents 
to be relatively important to the role of the principal. Task state- 
ments related to Pupil Personnel and Resource Management were 
distributed approximately evenly among quadrants of high and low 
importance. All tasks related to Support Management were perceived 
as relatively low in importance for the principal based upon the 
perceptions of the superintendents. 

Superintendents perceived principals as performing relatively 
well the majority of tasks related to Staff Personnel, Pupil Personnel, 
and School-Community Interface. The tasks related to Resource Manage- 
ment and System-Wide Policies and Operations were approximately split 
among quadrants of High and Low performance. The majority of tasks 
related to Curriculum and Instruction and Support Management were 
perceived by superintendents as being performed least well. A number 
of tasks related to Curriculum and Instruction were perceived to fall 
in Quadrant 2, however the tasks related to Support Management were 
perceived as receiving the attention they commanded and thus were 
placed in Quadrant 3. 

Of the task statements placed in Quadrant 2, based upon the 


perceptions of superintendents, approximately one-third were related 
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Table 5 


Distribution by Quadrant Placement as Perceived by Superintendents 
for the Task Statements within Each Area of Responsibility 
(Information Extracted from Table ? 
(Percentages Used are Approximate) 
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to Curriculum and Instruction. Thirty-eight percent of the task 
Statements related to System-Wide Policies and Operations were also 
perceived by superintendents to hold implications for inservice. 
Support Management was the only area of responsibility not represented 
in Quadrant 2. 

The 28 task statements perceived by superintendents as having 


implications for inservice of principals were: 


SP 16 Evaluates the performance of teachers. 


ae | Establishes procedures for interpreting the evaluation of 
Students to parents and teachers. 


PP 23. Establishes criteria for placement of students in school 
programs. 


SP 3 Encourages staff to recognize and commend worthwhile accomplish- 
ments of students. 


CI 9 Assists teachers in developing skills related to solving 
instructional problems. 


CI 17 Establishes procedures for evaluating progress toward 
instructional objectives. 


CI 4 £4Works with teachers in designing methods for evaluating 
instruction. 


CI 18 Works with teachers to establish criteria for student 
performance. 


PO 2 Recommends staff for permanent certification, re-employment, 
tenure, promotion or dismissal. 


SER Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


PO 4 Utilizes board recommendations in revising educational plans. 


PP 5 Plans and organizes a guidance and counselling program for 
students. 


SP 9 Assists teachers in developing effective practices for 
attaining instructional objectives. 
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PP 


Ci 


SP 


Maintains a bookkeeping and accounting system in accordance 
with the policies, regulations and procedures of the board. 


Makes recommendations to appropriate officer of the board 
concerning prospective employees. 


Conveys community expectations to staff. 


Utilizes input from community when evaluating the school 
curriculum and instructional program. 


Evaluates the effectiveness of student personnel services. 


Purchases services and materials in accordance with the 
policies, regulations and procedures of the board. 


Works with teachers in evaluating the instructional climate 
in the classroom. 


Advises teachers of individual student's rights and 
responsibilities. 


Clarifies decision-making responsibilities for subordinates. 


Establishes procedures for acquiring and managing school 
generated funds. 


Establishes procedures for modifying curriculum content and 
organization. 


Utilizes community input in school decisions. 
Assesses curriculum effectiveness. 


Identifies existing problems in the school and relates these 
to long range planning in the system. 


Establishes curriculum committees to plan the use of 
curriculum materials. 


To provide a basis of reference for the tasks listed above, 


Statements which superintendents identified in Quadrant 1 were: 


Establishes a system for reporting pupil progress to parents. 


Facilitates instructional approaches which complement classroom 


teaching; for example, field trips, student exchanges. 


Establishes and maintains good working relationships with and 


among staff. 
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CI 8 Plans a program, including a timetable, which optimally matches 
time, space, staff, students and subject matter. 


SC Develops communication channels with parents and local 
community. 


PP 24 Establishes policies and procedures for student discipline. 


SPRL Assists in the recruitment and selection of certificated 
personnel. 


SC 6 Utilizes community resources in the school program. 
PP 18 Takes action on discipline matters requiring his intervention. 


PQ 13. Provides for health, welfare and safety of students and staff. 


Conversely, five tasks perceived by superintendents as having 


low relative importance and low ability of principals to perform were: 


PP 26 Recruits students. 


CI 5 Makes use of standardized instruments when evaluating the 
educational program. 


SM 6 Supervises the school transportation system. 

SP 6 Establishes a system for training teachers in the use of a 
variety of media (for example, audio-visual equipment, 
library resources, etc.). 


PP 6 Collects follow-up information on former students to improve 
services provided by the school. 


From the data based upon the perceptions of the superintendents 
inservice requirements were drawn from both Curriculum and Instruction 


and System-Wide Policies and Operations. 


DATA GENERATED BY TRUSTEES 


A Quadrant Assessment Profile for the principals of the Grande 
Prairie S.D. #2357 based upon the perceptions of the trustees is 


presented as Table 6. The mean score for the rating of the Importance 
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Table 6 


QAM Profile for the Principals of the Grande Prairie S.D. #2357 
(Based upon the Perceptions of Four Trustees) 


Quadrant 2 Quadrant | 
High Ideal-Low Real High Ideal-Hiah Real 
(18 items) (39 items) 
Pp 7 OL Ges aah Ap SP be 
Class a SP TOM ae OY) 
SPatG SUP is dear ade Be Se 1 
Clee 4. SIPS HOR fey NN AS) 
PPR Gre Cem aeb es 
ROR Ss a:b0. 10 Sas ken | 
Rg Om ee PPeel Ome 
Bie Some eee eae Dae. 
OE eS tie ARP ae 
BME S9 APP 74 Shas 
Si Wal SP oy 
Cy al 3 
Gle74 RM 6 
SP ese ANNE 2 
Quadrant 3 Quadrant 4 
Low Ideal-Low Real Low Ideal-High Real 
(35 items) (21 items ) 
SC Ji Gite Oto Cao 
5 Bae an 
6 SE ise Ae} 
6 GleZ0eee PRs 20 
4 POme| POM a / 
Y, Se eee Clee 
6 Se Uist AG. 1S) 
PPai0 
(ele 
RM 8 
RM 1 
SPS 
SP 10 
PP 16 
Code: CI - Curriculum/Instruction RM - Resource Management 
SP - Staff Personnel PQ - System-Wide Policies and 
PP - Pupil Personnel Operations 
SM - Support Management SC - School-Community Interface 


A listing of all tasks is contained in The Inventory of Tasks. 


Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores. 
Weided tan bos We Rea la=03.029. 
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of the Task for Principals was 3.783 which indicated that trustees 
perceived the majority of tasks as being relatively important for the 
principal to perform. The mean score for the rating of Current 
Ability of the Principal to Perform the Task was 3.628. This 
indicated that trustees perceived the principals as performing the 
tasks relatively well. 

Trustees perceived principals as addressing over 65% of the 
tasks with performance appropriate to the importance of the tasks. 
This was indicated by the placement of 39 task statements in Quadrant 1 
and 35 task statements in Quadrant 3. Of the remaining 39 task 
Statements, 2] were placed in Quadrant 4 and 18 were placed in 
Quadrant 2, indicating implications for inservice. 

An analysis of the quadrant placement by trustees of the task 
Statements from each area of responsibility (Table 7) revealed that 
trustees perceived the majority of task statements related to System- 
Wide Policies and Operations to be relatively important for principals. 
This finding would be expected due to the role and responsibilities of 
trustees. The majority of tasks related to School-Community Interface 
were perceived by trustees as being of relatively low importance as 
were tasks related to Support Management. Tasks related to Curriculum 
and Instruction, Staff Personnel, Pupil Personnel, and Resource 
Management were evenly distributed among quadrants of High and Low 
importance. 

Trustees perceived principals as performing relatively well] 
the majority of tasks related to Staff Personnel, Resource Management, 


System-Wide Policies and Operations, and School-Community Interface. 
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Table 7 


Distribution by Quadrant Placement as Perceived by Trustees for the 
Task Statements within Each Area of Responsibility 
(Information Extracted from Table 6) 

(Percentages Used are Approximate) 
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The majority of tasks related to Curriculum and Instruction and 
Support Management were placed in Low Performance quadrants. Tasks 
related to Pupil Personnel were evenly distributed among quadrants 
of High and Low Performance. 

Of the task statements placed in Quadrant 2, over 40% were 
related to Curriculum and Instruction. A relatively high proportion 
of task statements related to System-Wide Policies and Operations were 
also placed in Quadrant 2. The areas of Staff Personnel, Pupil 
Personnel and Resource Management were each represented by task 
Statements in Quadrant 2. Trustees perceived Support Management and 
School-Community Interface as holding no implications for inservice 
for principals. 

On the basis of the perceptions of trustees the 18 task 


Statements having implications for inservice of principals were: 


SP 20 Recognizes and commends worthwhile accomplishments of staff. 


CI 15 Utilizes research evidence in the professional literature 
when planning educational programs. 


PO 3 Organizes school staff in order to accomplish the educa- 
tional goals of the school system. 


Cle it Identifies alternative educational plans for students 
consistently failing in regular classroom instruction. 


CI. 10 Works with teachers in evaluating the instructional climate in 
the classroom. 


PO 12 Establishes procedures to monitor and control school visitors. 


PO 11 Identifies existing problems in the school and relates these 
to long range planning in the system. 


RM 11 Establishes procedures for acquiring and managing school 
generated funds. 


PP 5 Plans and organizes a guidance and counselling program for 
students. 
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PP 9 Evaluates the effectiveness of student personnel services. 


CI 14 Works with teachers in designing classroom environments 
conducive to learning. 


SPIe2 Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


CI 7 Works with teachers in assessing the effectiveness of teaching 
methods. 


Cie Includes interest of students in adapting and/or designing 
curriculum. 


PP aes, Implements a system to achieve regular attendance by students. 


CI 3 Considers individual differences among students when organizing 
TOGMNSETUGTION: 


SP 16 Evaluates the performance of teachers. 


CI 4 Works with teachers in designing methods for evaluating 
instruction. 


To provide a basis for reference for the task statements 
listed above, 10 statements which trustees identified as belonging 


in Quadrant 1 were: 


PO 4 Utilizes board recommendations in revising educational plans. 
PP 19 Establishes a system for reporting pupil progress to parents. 
SP 15. Plans and conducts staff meetings. 

SP 19 Develops a schedule for supervision of students. 

PP 18 Takes action on discipline matters requiring his intervention. 
PO 13. Provides for health, welfare and safety of students and staff. 


RM 10 Maintains a bookkeeping and accounting system in accordance 
with the policies, regulations and procedures of the board. 


PP 13. Maintains cumulative records on students. 


PO 9 Implements provincial and school board policies affecting 
the school. 


RM 9 <Administers the school budget in accordance with the policies, 
regulations and procedures of the board. 


haan 


ens ‘sin ae vedanta ibis? 


' ’ brent aé- avntlone 
egreapercys FY Tet kha pein a e 


soi - 
o? i a 
10 Halemil sea ee #1828 93) wVOrreze in 3 pie = — a 


; 
: + Ate dlp anrezskee. of 27em aay aeaat 


eniecees a Ceriey)? 2742 
: i ; : a] 


7 Lae aed Lad * ¥2 tart 9 Ny f oT 
nefdutcad oulhis DAP aRn Mt “Oden 72 4 ‘vast satan pal 


cutie HAG SUM Age OF atzRe A pabiana tent € 48 | 


3 ae 
Le bpabi Wilbks Toop ered? 1h Pain: 9h Steer é 13+" 
. nontquadan® Wet ' 


elashue . we = 
Si?< apne . oF YH 
ayeyiteer *o sone Pro ree war al Neti af 9 . 

_ 


wabfanteys $y) Fost Dhine Tae Ai shathege dere iil & aS 


“ nolsoutdeint 
ete ati: (aes GT 1G" yess’s? 1607 alett<b SDIVO Ne ar 
onianel ac - phd? eaten aon si sie OF , evods bedi 
| cout -oxew | Snevdgall 


ae 7 ly : 7 
ented Teaytawoe daigiysy ef any Tetiaspan prams zastitay abe’ ‘ 


heed a8 eavireg Fih4 on ont: tw od aA & goneriiatzd ore ae 


i a : 


2on Fr pen rigt2 9 Hien tad ans f9 v= 
Sane * a ¢ id v ay Le 7 ~~ 7. ia 4 aaa : 
M ‘oetphactoan? aly meaty Uae 2 ih he supintgath ww noejo§- aedet 


wy) ; - 
Prey bea eiietuo? +0 tang Ore: mIBTisV ee 


sahroy fh! eee uals purnalhha pi trootd ade oe ria! } 


Ian OE. it ye se arta lope eats foe x ak ae 
& , = 29 iy ate: peat = 


vs 


‘a $ - = ns 6% wi me 
yt whee om 
e , ai 
: if ed 


_ 


or 


7 a “hi € oP aA 
7 


Conversely, five tasks perceived by trustees as having low 


relative importance and low ability of principals to perform were: 


PP 26 Recruits students. 


SM 7 Assists in the recruitment and selection of non-certificated 
personnel. 


SC 4 Facilitates adult education programs. 


PP 6 Collects follow-up information on former students to improve 
services provided by the school. 


SM 6 Supervises the school transportation system. 


From the data based upon the perceptions of the trustees 
inservice requirements were drawn from both Curriculum and Instruction 


and System-Wide Policies and Operations. 


DATA GENERATED BY ASSISTANT PRINCIPALS 


A Quadrant Assessment Profile for the principals of the Grande 
Prairie S.D. #2357 based upon the perceptions of the assistant 
principals is presented as Table 8. A mean score of 4.124 for the 
rating of Importance of the Task for Principals indicated the 
relatively high importance for principals with which assistant 
principals perceived the tasks. A mean score of 4.288 for the rating 
of Current Ability of the Principal to perform the task indicated 
that assistant principals perceived principals as performing their 
jobs extremely well. 

Assistant principals perceived principals as addressing over 
79% of the tasks with performance appropriate to the importance of 
the task. This was indicated by the placement of 46 task statements 


in Quadrant 1 and 44 task statements in Quadrant 3. Of the remaining 
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Table 8 


QAM Profile for the Principals of the Grande Prairie S.D. #2357 
(Based unon the Perceptions of Seven Assistant Principals) 


Quadrant 2 Quadrant 1 
High Ideal-Low Real High Ideal-High Real 
(19 items ) (46 items) 
Spee Gals PObe 32 ORM bes. eo mee OP eee 
Ge LOSeaClalLz Ri ees Par 2 eee RM 8 
Cia/eeor 10 SPiet | Muh 7 ESE yh NG as 
Dew LO ae C lL 49 ARP ase oe Tee at ele ose Wiss ieee eel 
Ciahi SP 9 Cle 24 eee RM Omer 21.0 
EE iG) SPe? see PE SAC re 3 
Spee Preece oe es phed PP -/ 
Clee Cee ibe eh a eb Z2e) 
Peed SU AEP eek GO 
SP le/. SUE A ay Pl 
SP 18 SHee AS Gl eee Pee 
SP 1 Sie 9G) EO UP Ee apy 
Cleat 7 Sub 2 Se re SIE | 
Clase Ril G cs > Cl Ce 
Quadrant 3 Quadrant 4 
Low Ideal-Low Real Low Ideal-High Real 
(44 items ) (4 items ) 
RM Sed 
SM PO 2 
RM Clee7 
PP PP 1] 
G1 
Code: CI - Curriculum/Instruction RM - Resource Management 
SP - Staff Personnel PO - System-Wide Policies and 
PP - Pupil Personnel Operations 
SM - Support Management SC - School-Community Interface 


A listing of all tasks is contained in The Inventory of Tasks. 
Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores. 
X Ideal = 4.124; X Real = 4.288. 
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23 tasks, only 4 were placed in Quadrant 4 and the remaining 19 in 
Quadrant 2. The low number of task statements in Quadrant 4 indicated 
that assistant principals perceived principals as utilizing their 
ability extremely well. 

An analysis of the quadrant placement by assistant principals 
of the task statements from each area of responsibility (Table 9) 
revealed that the majority of task statements related to Staff 
Personnel, Pupil Personnel, and Resource Management were perceived 
to be relatively important. Tasks related to Curriculum and Instruc- 
tion, Support Management, and System-Wide Policies and Operations 
were evenly distributed among quadrants of High and Low Importance. 
The majority of tasks related to School-Community Interface were 
perceived by assistant principals as relatively unimportant for the 
principal. 

Assistant principals perceived principals as performing well 
the majority of tasks related to Resource Management and System-Wide 
Policies and Operations. Tasks related to Staff Personnel, Pupil 
Personnel, and Support Management were somewhat evenly distributed 
among quadrants of High and Low Performance. The majority of tasks 
related to Curriculum and Instruction and School-Community Interface 
were perceived by assistant principals as being in quadrants of Low 
Performance. 

All of the task statements paced in Quadrant 2 based upon 
the perceptions of assistant principals were from areas of respon- 
sibility directly concerned with the classroom, namely, Curriculum 


and Instruction, Staff Personnel, and Pupil Personnel. Task statements 
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Distribution by Quadrant Placement as Perceived by Assistant Principals 


Table 9 


for Task Statements within Each Area of Responsibility 
(Information Extracted from Table 8) 
(Percentages Used are Approximate) 


Area of Responsibility 


Curriculum and Instruction 
Staff Personnel 

Pupil Personnel 

Support Management 
Resource Management 


System-Wide Policies and 
Operations 


School-Community Interface 
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related to Curriculum and Instruction accounted for almost half of the 


Statements placed in this quadrant. 


On the basis of the perceptions of the assistant principals 


the 19 task statements identified as having implications for inservice 


of principals were: 
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10 


10 


18 


aL 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Works with teachers in evaluating the instructional climate 
in the classroom. 


Works with teachers in assessing the effectiveness of teaching 
methods. 


Supports co-curricular program by active participation and 
attendance. 


Identifies alternative educational plans, for students 
consistently failing in regular classroom instruction. 


Recognizes outstanding student achievement. 


Communicates to staff the importance of professionalism and 
development as a professional. 


Works with teachers in designing methods for evaluating 
instruction. 


Schedules times to be available for informal interaction 
with students. 


Establishes procedures for staff participation in decision 
making concerning school policies. 


Coordinates the use of professional support staff; for example, 
reading specialists. 


Assigns decision-making tasks to,staff commensurate with their 
interest, expertise and organizational responsibility. 


Establishes procedures for evaluating progress toward 
instructional objectives. 


Establishes curriculum committees to plan the use of 
curriculum materials. 
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CI 18 Works with teachers to establish criteria for student 
performance. 


CI 12 Designs a curriculum which meets individual learner needs. 


SP 10 Plans professional development activities for self and others 
on the basis of an assessment of needs. 


CI 9 Assists teachers in developing skills related to solving 
instructional problems. 


SP 9 Assists teachers in developing effective practices for 
attaining instructional objectives. 


To provide a basis of reference for the task statements listed 
above, 10 statements which assistant principals identified in Quadrant 1 


were: 


PO 3 Organizes school staff in order to accomplish the educational 
goals of the school system. 


RM 5 Prepares a budget in accordance with the policies, regulations 
and procedures of the board. 


ee ah Assists in the recruitment and selection of certificated 
personnel. 


PP 18 Takes action on discipline matters requiring his intervention. 


CI 14 Works with teachers in designing classroom environments 
conducive to learning. 


SP 23 Establishes and maintains good working relationships with and 
among staff. 


PP 24 Establishes policies and procedures for student discipline. 


CI 3 Considers individual differences among students when 
organizing for instruction. 


SP 15 Plans and conducts staff meetings. 


SP 20 Recognizes and commends worthwhile accomplishments of staff. 


Conversely, five tasks perceived by assistant principals as 
having low relative importance and low ability of principals to 


perform were: 
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SC 4 Facilitates adult education programs. 
PPe2beem Recruits students. 


PP 6 Collects follow-up information on former students to improve 
services provided by the school. 


PP 12 Encourages staff to provide students with opportunities for 
self-evaluation. 


CI 23 Determines whether course credit will be given for out of 
school activities; for example, music. 


From the data based upon the perceptions of assistant 
principals, inservice requirements were drawn from the areas of 


Curriculum and Instruction, Staff Personnel, and Pupil Personnel. 
DATA GENERATED BY TEACHERS 


A Quadrant Assessment Profile for the principals of the Grande 
Prairie S.D. #2357 based upon the perceptions of teachers is presented 
as Table 10. A mean score of 3.891 for the ranking of Importance of 
the Task for the Principal indicated the relatively high importance 
with which teachers perceived the tasks. A mean score of 3.944 for 
the ranking of Current Ability of the Principal to Perform the Task 
indicated that teachers perceive principals as performing their jobs 
well. 

Teachers perceived principals as addressing over 84% of the 
tasks with performance appropriate to the importance of the task. 
This was indicated by the placement of 53 task statements in Quadrant ] 
and 42 items in Quadrant 3. Of the remaining 18 task Statements, nine 
were placed in Quadrant 4 and nine were placed in Quadrant 2. 


An analysis of the quadrant placement by teachers of the task 
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Table 10 


QAM Profile for the Principals of the Grande Prairie S.D. #2357 
(Based upon the Perceptions of 109 Teachers) 


Quadrant 2 Quadrant 1 


High Ideal-Low Real High Ideal-High Real 
(9 items ) (53 items) 


18 Z 10 
23 
ie 
24 
Z 
19 
24 
19 
3 
5 
14 


Quadrant 3 Quadrant 4 


Low Ideal-Low Real Low Ideal-High Real 
(42 items) (9 items ) 


Code: CI - Curriculum/Instruction RM - Resource Management 
SP - Staff Personnel PO - System-Wide Policies and 
PP - Pupil Personnel Operations 
SM - Support Management SC - School-Community Interface 


A listing of all tasks is contained in The Inventory of Tasks. 
Ranking: Tasks are ranked in each quadrant on the basis of averaged T-scores. 
X Ideal = 3.891; X Real = 3,944. 
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Statements from each area of responsibility (Table 11) revealed that 
the majority of task statements related to Staff Personnel, Resource 
Management, and System-Wide Policies and Operations were perceived 

to be relatively important. Tasks related to Pupil Personnel and 
Support Management were somewhat evenly distributed among quadrants 
of High and Low Importance. The majority of tasks related to 
Curriculum and Instruction and School-Community Interface were placed 
in quadrants of Low Importance. 

Teachers perceived principals performing well the majority of 
tasks related to Staff Personnel, Resource Management and System-Wide 
Policies and Operations. Tasks related to Pupil Personnel and Support 
Management were somewhat evenly distributed Baan quadrants of High 
and Low Performance. The majority of tasks related to Curriculum and 
Instruction and School-Community Interface were placed in Low 
Performance quadrants. 

Of the task statements placed in Quadrant 2 on the basis of 
the perceptions of teachers, over 55% were related to Curriculum and 
Instruction. Only two other areas of responsibility were perceived 
to have implications for inservice. These were Staff Personnel and 
System-Wide Policies and Operations. Teachers did not perceive tasks 
related to Pupil Personnel, Support Management, Resource Management, 
and School-Community Interface as having implications for inservice. 

On the basis of the perceptions of teachers, the nine task 
statements identified as having implications for armen ice of 


principals were: 


Gy 11 Identifies alternative educational plans for students con- 
sistently failing in regular classroom instruction. 
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Table 11 


Distribution by Quadrant Placement as Perceived by Teachers for 
the Task Statements within Each Area of Responsibility 
(Information Extracted from Table 10) 

(Percentages Used are Approximate) 


Quadrant | Quadrant |Quadrant 


Quadrant 
4 


qe WY Y Y (ep) 
ro) 7s) pp p 7s) 
= (= (= = 
oS) (aD) fad) ied) ce) 
a = = = | = 
LQ Yn Ww vi @ ea) (eB) Yn Ww 
Er; &P Hw My GE | 5 eS AD Se Ge 
ea) eee (=) {= ise) (2) {Ge} One ge} Ov (se) \ 
ze (abl), oOo » oOo » Ww 5 o » | 
=) age ee Rae el eS een i erie 
rm OQ) oOo Ww ow oO wv ile tab) i 
qe) 3S)| Me) PB) We 2D GC | > 2 | 
ream oot tsoec RS:8 oP Sem ome Shon 
Area of Responsibility Ca, 2H sve] ZH ve |ZBGH ve | BH ve | 
; : i 
Curriculum and Instruction} 24 ees len OP IAI HES YEA he el 
Staff Personnel Coal oemOl eis.) Von) 6 26% 0 0% 


12 46%; O 0%) 12 46%); 2 8% 


Pupil Personnel 


3 43%1 QO O02; 4 57%; O O02 


Support Management 


Resource Management 


System-Wide Policies and 


} 
{ 
| 
| 
13] 8 62% 0 02 1 8%] 4 302 
| 
Operations | 


ORO ee eos eee Uae Use 3) 2S 


7 2 vi (Oe 10ke AV Ae y 


School-Community Interface 


0% 


7A 


th sfcet 


S geen? Yo tigate Aros i weve 
air ror ine <9 9¢ say Pi It 2IAAANY. 


ea 4 = i Setixs nese 
as rRSs Roar ZEIGT 


‘ 
® Py . 7 d 
SSIS aah SS rs a 
i 
e eng iEY, hig ah at san oe pguseyy beth i 
4 
- ; i 7 7 
- - a as _ a ed ———— ee 7 
me A ¥ 4 ct. sh ; 
-d = ‘ = 
7 + ys : 
bp Bo oe, a BS 
2 : 2 2) 2] ee] 7S : . 
by ra i ~~ % ; } 
is 7 ae pl 4 ir ¥ boas se > k : 
eT. \j al _ j . a : | 
2 sz ! . a, os d z i é sy’ eq on 
244% te! ww hi =} ‘ +4 \éFangqesh . f 2 


al ey 1 ered 7 
“i voriaet bas met wa} 


oy Fat sore “Te ie Bi ES) raqnorwet 
= be a 


rr 
5 

i 

~ 

® 


| i 4, Se oe aed 
me ge et | en ae, 9, P84 yetiws 


’ 
Ss. ’ 

4 Neat we ie ibe CS’. epee raion: 

L. — Hs : ye ye ae ae a= > Dan = 

pie o> PE US tS Gi se iT Fri. : 

cm & : ; i" | 


Ox : 
= a en re ee (6-—6 = ona _—_ 


CI 


Communicates to staff the importance of professionalism and 
development as a professional. 


Utilizes services of subject matter specialists. 
Evaluates the performance of teachers. 


Assists teachers in developing skills related to solving 
instructional problems. 


Assesses curriculum effectiveness. 


Works with teachers in evaluating the instructional climate 
in the classroom. 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Works with teachers in assessing the effectiveness of teaching 
methods. 


To provide a basis of reference for the task statements listed 


above, 10 statements which teachers identified in Ouadrant 1 were: 


PP 


aly 


SP 
CI 


Se 
SP 
PP 
ay 
PO 


RM 


18 
esl 


15 
24 


24 
iY 


Takes action on discipline matters requiring his intervention. 


Establishes and maintains good working relationships with and 
among staff. 


Plans and conducts staff meetings. 


Works with teachers and students to establish a good school 
climate. 


Promotes positive school image in the community. 

Develops a schedule for supervision of students. 

Establishes policies and procedures for student discipline. 
Establishes a system for reporting pupil progress to parents. 


Organizes school staff in order to accomplish the educational 
goals of the school system. 


Prepares a budget in accordance with the policies, regulations 
and procedures of the board. 
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Conversely, five tasks perceived by teachers as having low 


relative importance and low ability of principals to perform were: 


SC 4 Facilitates adult education programs. 
PPe2oue Recruits Students. 


PP 6 Collects follow-up information on former students to improve 
services provided by the school. 


SP 21 Provides personal and career counselling for staff. 


CI 23 Determines whether course credit will be given for out of 
School activities; for example, music. 


From the data based upon the perceptions of teachers, 
inservice requirements were drawn primarily from Curriculum and 


Instruction and Staff Personnel. 
SUMMARY 


In this chapter the information generated by the principals, 
Superintendents, trustees, assistant principals and teachers of the 
GrandesPydirtens.).07205)7 Nasspeen presented. Areas of responsibility 
which each respondent group perceived as having implications for 
inservice of principals were identified. Task statements perceived 


by each respondent group were presented. 
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Chapter 5 


FURTHER PRESENTATION, UTILIZATION AND 
EVALUATION OF DATA 


In this chapter the consensus between the principal and each 
of the remaining four respondent groups in the ranking of the 113 
task statements within the Ideal profile and the Real profile is pre- 
sented and discussed. The mean scores of the profiles by each respondent 
group are presented and compared. The tasks placed in Quadrant 2 by 
the five respondent groups are analysed on the basis of the seven 
areas of responsibility. A Quadrant Assessment Profile is provided 
for those task statements achieving the consensus of all five respon- 
dent groups. Task statements not receiving total consensus but which 
may hold implications for inservice are identified. The utilization 
of the data by the principals is discussed and the task statements 
identified by the principals as describing their inservice require- 
ments are presented. The results of the evaluation by principals of 


the model and the information generated are presented. 


FURTHER PRESENTATION OF DATA 


Spearman's Rank Order Correlation 


Spearman's Rank Order Correlation was used to determine the 
level of agreement between the principal and each of the remaining four 
respondent groups in the ranking of the 113 task statements for 


"importance of the task for the principal" and for "the current 
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ability of the principal to perform the task." Spearman's rank order 


correlation coefficients are provided in Table 12. 


Table 12 


Spearman's Rank Order Correlation Coefficients for Ratings of 
Importance and Performance of the 113 Task Statements 
by the Five Respondent Groups 


] 


Variables in Comparison Spearman's Coefficient 


Importance 


Principal - Superintendent .6819 
Principal - Trustee 5544 
Principal - Assistant Principal 5 MAT 
Principal - Teacher 61S 
Performance 
Principal - Superintendent 5324 
Principal - Trustee . 5099 
Principal - Assistant Principal .6409 
Principal - Teacher . 7448 


Vee rank order of mean ratings on scale from 1 (low) to 5 (high). 


All correlations were positive and higher than .5 which 
indicated strong agreement between the rankings by principals and the 
rankings by each of the remaining respondent groups. Also in each 
instance the agreement was stronger for "the importance of the task" 
than the agreement for "the ability to perform the task." This 
indicated stronger agreement as to the order of importance but less 
agreement as to how well the principals are able to perform the task. 

On the basis of the strength of the correlations, the order 


of agreement between the principals and each of the other groups 
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remained the same for both sets of rankings. The highest correla- 
tions were with teachers followed, in order, by assistant principals, 
Superintendents and trustees. Considering the large number of task 
Statements which dealt with the in-school activities of the 
principals it was understandable that these correlations were 

higher. Superintendents and trustees, due to the nature of their 
roles, do not have the opportunity to view principals in the day-to- 
day performance of their job thus were not expected to agree as 
Strongly as teachers or assistant principals. The correlations also 
indicate a positive working relationship probably exists between the 


principal and his staff. 


Mean Scores for Ideal and Real Profiles 

The mean scores for the "Importance" and "Performance" profiles 
by the five respondent groups were extracted from the QAM profiles of 
each group for purposes of comparison. This information is presented 
in Table 13. The mean scores are on a basis of responses on a1 (low) 


to 5 (high) Likert scale. 


Table 13 


Mean Scores for Ideal and Real Profiles by the Five Respondent 
Groups on a Basis of Responses on a 1 to 5 Likert Scale 
(Information Extracted from QAM Profiles) 


Assistant 
Principals Superintendents Trustees Principals Teachers 


Ideal ge1 02 4.056 32/03 4.124 Set ee 
Real g7002 3.743 3.628 4.288 3.944 
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All five groups perceived the majority of tasks as having high 
importance for the principals to perform. This was indicated by mean 
scores of 3.782 or greater. Assistant principals rated the importance 
of the tasks highest with a mean score of 4.124, followed in order by 
superintendents (4.056), teachers (3.891), trustees (3.783) and 
principals (3.782). All other groups perceived the tasks to be more 
important for the principals to perform than did the principals 
themselves. This indicates that they perceive the position of 
principal as being an important one in their system. 

All five groups rated the ability of the principal to perform 
the tasks as being high. This was indicated by mean scores of 3.662 
Or greater. Assistant principals rated the ability of the principal 
highest with a mean score of 4.288, followed in order by teachers 
(3.944), superintendents (3.743), principals (3.662) and trustees 
(3.628). Trustees and principals were extremely close in their 
perceptions of how well principals were performing their job and it 
is of interest to note that superintendents, teachers and assistant 
princioals rated the performance of the principal higher than did the 
principals themselves. 

Assistant principals and teachers rated the ability of the 
principal to perform the task higher than the importance of the tasks. 
This indicates that the school-based staff perceive the principal as 
doing an excellent job. Principals, pererintendenrs and trustees 
have rated the ability of the principals to perform the task slightly 
lower than the importance. 


Overall the respondent groups perceive the majority of tasks 
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as being important for the principals to perform and feel they are 


actually performing them well. 


Analysis of Task Statements in Quadrant 2 
by Area of Responsibility 


An analysis of the quadrant placement of tasks from each of 
the seven areas of responsibility has been addressed in the previous 
chapter for each group of respondents. As the primary focus of this 
study is the identification of the inservice requirements of 
principals, only those statements which were placed in Ouadrant 2 will 
be used here for further comparison. However,a composite table of 
the information contained in Tables 3, 5, 7, 9 and 11 has been 
prepared and included as Appendix 5. 

The number and percentage of task statements from each area 
of responsibility placed in Quadrant 2 by each of the respondent 
groups has been presented in Table 14. All five respondent groups 
most frequently placed statements from Curriculum and Instruction in 
Quadrant 2. All groups also placed some statements from Staff 
Personnel in Quadrant 2, however, with less frequency than those from 
Curriculum and Instruction. All groups, with the exception of teachers, 
included some statements related to Pupil Personnel in Quadrant 2. 

No statements related to Support Management were placed in Quadrant 2 
by any group. Superintendents and trustees placed a few statements 
related to Resource Management in Quadrant 2. All aroups, with the 
exception of assistant principals, placed statements related to 
System-Wide Policies and Operations in Quadrant 2. Task statements 
related to School-Community Interface were placed in Quadrant 2 by 


principals and superintendents only. 
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Overall, Curriculum and Instruction and Staff Personnel were 
the primary areas perceived by the respondent groups as holding 
implications for inservice. Some implications for inservice in Pupil 
Personnel, Resource Management, System-Wide Policies and Operations, 
and School-Community Interface were identified. Support Management 
was not perceived by the respondent groups as having implications for 


inservice. 


Comparison of QAM Profiles 


To assist in the comparison of the five QAM profiles, a table 
displaying the quadrant placement by each of the five respondent 


groups for each of the 113 task statements has been provided (see 


Table 15). Task statements are given in the order of their appearance 


in the Inventory of Tasks. A QAM profile (Table 16) displaying items 
with total consensus is also provided and in order to facilitate the 
interpretation of the items of consensus, the task statements have 
been extracted from the Inventory of Tasks and are presented 
immediately following the QAM vrofile (Table 17). 

Of prime interest to this study are the two task statements 
placed in Quadrant 2, indicating a requirement for inservice. These 
are: 


CI 10 Works with teachers in evaluating the instructional 
climate in the classroom. 


SP 2 Observes teachers in classroom to assist in evaluation 
of teaching practices. 


Apparent in these task statements is the implication for principals 
to become more involved in a supervisory capacity at the classroom 


level. 
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Table 15 


Quadrant Placement of Task Statements by Five Respondent Groups 
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P = Principals; S = Superintendents; Tr = Trustees; AP = Assistant 
Principals; Te = Teachers. 


oO =>] —] =] |] =|] wo | S| WH DM WH WHO WO WH FMP —$ WO HH WO HY DY WHO — — 


wo =a SH] HS i i Ss wi st i Ss Oa i s*— on —— PPO si Ks i i se i erw—sdsds— sd SC‘ e 


8] 


are 


pa aes WE NOGAN © yt tye asennad 6 22 ves) Te 


Table 15 (continued) 
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P = Principals; S = Superintendents; Tr = Trustees; AP = Assistant 
Principals; Te = Teachers. 
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Table 16 


QAM Profile for the Principals of the Grande Prairie S.D. #2357 
(Consensus of all Five Respondent Groups) 


Quadrant 2 Quadrant | 


High Ideal-Low Real High Ideal-Hiah Real 
(2 items) (18 items) 


Sram 2 ie) fe) 
Ci 10 moh Als) 
SG 
NG fe 


Quadrant 3 Quadrant 4 


Low Ideal-Low Real Low Ideal-Hiah Real 
(9 items) 


There are no items of consensus 
in this quadrant by the five 
respondent groups. 


Code: CI - Curriculum/Instruction RM - Resource Management 


SP - Staff Personnel PO - System-Wide Policies and 
PP - Pupil Personnel Operations 
SM - Support Management SC - School-Community Interface 


A listing of all tasks is contained in The Inventory of Tasks. 
Listing is not rank ordered in any manner. 
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Table 17 


Task Statements Receiving Consensus by the 
Five Respondent Groups 


Quadrant 1 


Chips Plans a program, including a timetable, which optimally 
matches time, space, staff, students and subject matter. 


CI 24 Works with teachers and students to establish a good 
School climate. 


SP 14 Plans and maintains a system of communication with staff. 
Shao Plans and conducts staff meetings. 

SRE 22 Provides for orientation of new staff. 

SPie3 Establishes and maintains good working relationships with 


and among staff. 
PP 18 Takes action on discipline matters requiring his attention. 


PP 19 Establishes a system for reporting pupil progress to 
parents. 


PPe7! Works with teachers to establish a comprehensive student 
activity program. 


Peace Establishes a system for communication with students. 
PPae4 Establishes policies and procedures for student discipline. 
RM 2 Projects staffing needs. 


RM 5 Prepares a budget in accordance with the policies, 
regulations and procedures of the board. 


RM 9 Administers the school budget in accordance with the 
policies, regulations and procedures of the board. 


PO 5 Ensures school goals and objectives are consistent with 
system goals. 


PO 13 Provides for health, welfare and safety of students and staff. 


s\n 4 Develops communication channels with parents and local 
community. 


STO. 2 Promotes positive school image in the community. 
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Table 17 (continued) 


2 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Works with teachers in evaluating the instructional climate 
in the classroom. 
3 


Includes parents, teachers and students in planning the 
educational program for the school. 


Designs a system for involving teachers in evaluating 
School operations. 


Establishes a system for training teachers in the use of 
a variety of media (for example, audio-visual equipment, 
library resources, etc.). 


Collects follow-up information on former students to 
improve services provided by the school. 


Plans a student information record system as part of the 
school guidance and counselling program. 


Plans orientation meetings for new students and their 
parents. 


Recruits students. 
Manages the non-instructional use of the school site. 


Supervises the school transportation system. 


4 


There are no items of consensus in this quadrant 
by the five respondent groups. 
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The task statements from Quadrants 1 and 3 have also been 
presented to provide perspective for the tasks placed in Quadrant 2. 
Quadrant 4 contained no items which received consensus by the five 
respondent groups. 

The 18 task statements of consensus for placement in Quadrant 1 
reflect all areas of responsibility with the exception of Support 
Management. Of the 29 items for which consensus was achieved the 
number placed in Quadrant 1 is a positive reflection of the ability 
of the principal to perform the tasks important to his job. The nine 
items of consensus for placement in Quadrant 3 reflect the areas of 
Curriculum and Instruction, Staff Personnel, Pupil Personnel and 
Support Management. Overall, 27 of the 29 items achieving consensus 
were in quadrants which indicate performance appropriate to the 
importance of the task. This also reflects positively upon the 
principals. 

Also of interest was the fact that no single task statement 
received consensus in Quadrant 4, thus indicating that principals are 
not grossly utilizing their expertise on tasks of relatively low 


importance. 


Task Statements Not Achieving Total Consensus 
but Holding Implications for Inservice 


Task statements other than those for which total consensus was 
achieved have implications for een ced To provide a systematic 
approach to the handling of these task statements, it is first 
necessary to describe the nature of the lack of consensus. 


As a quadrant model has been employed, the nature of the lack 
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of consensus may take three essential forms. First, perceptions of 
the respondent groups may vary as to the importance of the task 
Statement to the role of the principal. Thus, some groups may have 
perceived the task statement as falling in either Quadrant 1 or 2 
(high importance) while other groups have perceived it as falling in 
either Quadrant 3 or 4 (low importance). Second, perceptions of the 
respondent groups may vary as to the current ability of the principal 
to perform the task. Thus, some groups may have perceived the task 
statement as falling in either Quadrant 1 or 4 (high ability) while 
other groups have perceived it as falling in either Quadrant 2 or 3 
(low ability). Third, perceptions of the respondent groups may vary 
as to both the importance of the task to the role of the principal 
and to the current ability of the principal to perform the task. 
Thus, some groups may have perceived the task statement as falling 

in Quadrant 1 while others have perceived it as falling in Quadrant 3 
or some groups have perceived the task as falling in Quadrant 2 while 
other groups have perceived it as falling in Quadrant 4. 

The priorities for inservice stem from those items which are 
perceived as having high importance to the role of the principal and 
are also perceived as being relatively low in terms of the current 
ability of the principal to perform the task. In other words Quadrant 2 
items. Two areas where consensus was not achieved would thus seem to 
have little importance to the task at hand: First, lack of consensus 
involving Quadrant 1 with Quadrant 4 has no implications for in- 
service as all groups have perceived the ability of the principal as 


being relatively high. However, task statements of this nature may 
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wish to be discussed in order to provide a perspective by which to 
compare those task statements which will hold implications for inservice. 
Second, lack of consensus involving Quadrant 3 with Quadrant 4 does not 
hold high priority implications for inservice as all groups have per- 
ceived these task statements as being of relatively low importance for 
the principal. However, principals may wish to review task statements 
of this nature to gain information of concern to their role. Task 
statements, where lack of consensus is of the nature described above, 
were not included in the information developed for use in the activities 
designed for the utilization of the findings by the principals. 

Using the information contained in Table 15, which gave the 
quadrant placement for each of the 113 task statements by each of the 
five groups, a list of 62 task statements was prepared. The 62 task 
Statements were statements for which: 

a. consensus had not been achieved, and 

b. for which the nature of the lack of consensus was not 
Quadrant 1-Quadrant 4 or Quadrant 3-Quadrant 4. 

This list of statements was used to prepare the first of two 
activities for utilization by the principals in the determination of their 


inservice requirements. Both activities are presented in Appendix 6. 
UTILIZATION OF DATA 


Meetings were scheduled and conducted with each principal and 
the superintendents between May 8 and May 12, 1980. The information 
was presented and discussed in detail with principals on an individual 
basis. The information was presented to the superintendent and 


assistant superintendents at one meeting. Enthusiasm over the material 
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was demonstrated by all concerned and was evidenced in the fact that 
the meetings which had been scheduled for a duration of 45 minutes 
extended in almost every instance to upwards of two hours. The two 
Suggested activities were also discussed and principals were asked 

to familiarize themselves with the data and encouraged to add task 
Statements to the list prepared for activity one. These additions 
would then be discussed at the group meeting. Principals were also 
encouraged to suggest alternative activities which would better serve 
their purposes. 

A group meeting was held on May 14. Present were the super- 
intendent, assistant superintendent and seven principals. One 
principal was absent for medical reasons and one by reason of a 
crisis at the school. The meeting was chaired by one of the principals. 

A review of the information and the suggested activities was 
used to begin the meeting. No additional task statements were 
suggested for inclusion in activity one. All participants felt the 
activities as suggested would suit their purposes in the utilization 
of the information. The chairman led the participants through the 62 
task statements discussing each in turn to determine: 

a. the importance of the task to the role of the principal 
utilizing the perceptions of the other four respondent groups in 
addition to their own perceptions, and 

b. whether the task statement Red implications for the 
inservice requirements of principals. 

Of the 62 task statements provided, the principals selected, 


by consensus, nine task statements as having implications for inservice. 
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These, in addition to the two statements identified on the basis of 
total consensus of the five respondent groups, provided a total of 
11 task statements selected by principals to provide a basis for an 
inservice program. 


The task statements selected were: 


CI 10 Works with teachers in evaluating the instructional climate 
in the classroom. 


SP 2 Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


CI 4 4Works with teachers in designing methods for evaluating 
mStruction. 


CI 7 Works with teachers in assessing the effectiveness of 
teaching methods. 


CI 9 Assists teachers in developing skills related to solving 
instructional problems. 


Ciel Identifies alternative educational plans for students con- 
Sistently failing in regular classroom instruction. 


CI 17. Establishes procedures for evaluating progress toward 
instructional objectives. 


SP 9 Assists teachers in developing effective practices for 
attaining instructional objectives. 


SP 16 Evaluates the performance of teachers. 


PP 23 Establishes criteria for placement of students in school 
program. 


PO 2 Recommends staff for permanent certification, re-employment, 
tenure, promotion or dismissal. 


As the task statements were being identified during the first 
activity they were recorded on the worksheets provided for the second 
activity. (See Appendix 6.) In order to assist principals with the 
second activity, those 10 statements for which Quadrant 2 placement 


was indicated by at least three of the five respondent groups were 
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placed on the first of the worksheets. Principals had been informed 
at the beginning of the meeting that the tasks had been so placed 
only in the interest of time and that any or all of the task state- 
ments would be crossed out if not selected in the first activity. 


Two of the ten task statements were not selected. These were: 


PP 5 Plans and organizes a guidance and counselling program for 
Students. 


PO 11 Identifies existing problems in the school and relates these 
to long range planning in the system. 


The principals concluded that, although PP 5 should be addressed as 
an inservice requirement for some principals on an individual basis, 
it should not be included in a district inservice program as the 
task was not applicable for principals at the elementary level. 
Principals and the superintendents concluded that PO 11 should also 
be addressed, however, it was a case of taking the time to do it 
rather than inservice. 

Three task statements were selected in the completion of the 
first activity which did not have the consensus of at least three of 
the respondent groups. These were SP 9, PP 23 and PO 2. These task 
Statements have been presented in statement form on page 90. 

All 11 task statements chosen by principals to provide the 
basis of an inservice program had been placed in Quadrant 2 by at 
least one of the respondent groups. Six:of the 11 statements had 
been placed in Quadrant 2 on the QAM profile of principals. This 


indicates the QAM served the purpose for which it was intended, 


namely to produce the information upon which principals could identify 


their inservice requirements. 
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Once the task statements had been selected and placed on the 
worksheets provided for activity two, the discussion focused upon the 
utilization of the information for the development of an inservice 
program. Concern was expressed with regard to the limited amount of 
time remaining in the school term. After further discussion the 
participants agreed that utilization of the information should be 
postponed until the first meeting of the principals in the fall term 


at which time the second activity would be completed. 


Analysis of Inservice Requirements 

Eleven task statements were identified by the principals of 
the Grande Prairie S.D. #2357 to provide a basis upon which to develop 
an inservice program. By area of responsibility, the statements are 


categorized as follows: 


Curriculum and Instruction 6 
Staff Personnel 3 
Pupil Personnel | ] 
System-Wide Policies and Operations ] 


Principals of the Grande Prairie S.D. #2357 are concerned with 
the development of their expertise in the performance of tasks related 
to instruction. Eight of the 11 task statements directly or 


indirectly address instruction. These are: 


CI 10 4Works with teachers in evaluating the instructional climate 
in the classroom. 


Sec Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


CI 4 #£4zWorks with teachers in designing methods for evaluating 
instruction. 
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Works with teachers in assessing the effectiveness of 
teaching methods. 


Assists teachers in developing skills related to solving 
instructional problems. 


Identifies alternative educational plans for students con- 
sistently failing in regular classroom instruction. 


Establishes procedures for evaluating progress toward 
instructional problems. 


Assists teachers in developing effective practices for 
attaining instructional objectives. 


Principals are concerned with the development of their ability 


to perform tasks related to the evaluation of staff. The task state- 


ments identified are: 


SPaaeZ 
SP*16 
EO mec 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Evaluates the performance of teachers. 


Recommends staff for permanent certification, re-employment, 
tenure, promotion or dismissal. 


Apparent in the task statements is a concern by principals to 


become more proficient in performing tasks related to the process of 


evaluation. This is reflected in the following task statements: 


Cl 10 


See 


CI 4 


CUaaliz 


Works with teachers in evaluating the instructional climate 
in the classroom. 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Works with teachers in designing methods for evaluating 
instruction. 


Works with teachers in assessing the effectiveness of 
teaching methods. 


Establishes procedures for evaluating progress toward 
instructional objectives. 
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SP 16 Evaluates the performance of teachers. 


PO 2 Recommends staff for permanent certification, re-employment, 
tenure, promotion or dismissal. 


The evaluation of staff and instruction are of primary concern 
in the inservice requirement as identified by the principals of the 


Grande Prairie S.D. #2357. 
EVALUATION BY PRINCIPALS 


The principals of the Grande Prairie School District were 
asked to evaluate how the Quadrant Assessment Model and the information 
which it generated fulfilled the purpose of assisting them in the 
identification and selection of their inservice needs. The evaluation 
form used is attached as Appendix 7. The evaluation was conducted at 
the end of the meeting on May 14, 1980 during which the principals 
had utilized the material to select the task statements which 
reflected their inservice requirements. A Likert scale from 1 (low) 
to 5 (high) was used to rate the response, All principals returned 
evaluation forms. Results of the evaluation were as follows: 
1. How valuable were the task statements used in the survey in 
providing a description of the tasks you do in performing your 
job? 
Four principals each gave a response of "5" and five principals 
each gave a response of "4." The mean of the responses was 4.44. 
This indicated that the principals perceived the 113 tasks used in 


the study as describing their job very well. 
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2. Additional comments you may have for the improvement of the list 
of task statements. 


Response to this section provided only three comments. Two 
of the comments suggested that the task statements be tailored to or 
categorized by school level, as some statements had very little 
relevance to elementary schools. The third comment addressed the 
difficulty some teachers had expressed which was that they lacked 
Sufficient information concerning the principal's performance of 
the task to make an evaluation. No new task statements were suggested. 
3. Were you satisfied with the presentation of the information in 

QAM profiles? 

One principal gave a response of "3," four principals each 
gave a response of "4" and four principals each gave a response of 
"5." The mean of the responses was 4.33 which indicated that 
principals were well satisfied with the manner in which the informa- 
tion was presented. 

4. Do you feel the QAM process gave you the type of information 
necessary for the identification of inservice requirements of 
administrators? 

Three principals each gave a response of "3," two principals 
each gave a response of "4," and four principals each gave a response 
of "5." The mean of the responses was 4.11 which indicated that 
principals felt that the QAM process was very capable in producing 
the necessary information. 

5. How relevant do you feel the information to be for the identifica- 
tion of inservice requirements? 


Two principals each gave a response of "3," four principals 
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each gave a response of "4" and three principals each gave a response 

of "5." The mean of the responses was 4.11 which indicated the 

principals perceived the information as being very relevant for the 
identification of their inservice needs. 

6. How accurately do you feel the information describes the percep- 
tions of the respondent groups? 

Two principals each gave a response of "3" and seven 
principals each gave a response of "4." The mean of the responses 
was 3.78. Although slightly lower than the means for the other sets 
of responses, this mean indicates that the information generated was 
accurate to a fairly high degree. The mean for the responses to the 
question of accuracy may have been affected somewhat by the fact that 
only 60% of the teachers had responded to the questionnaire. 

7. How useful do you feel the information will be as a basis upon 
which principals may develop a program to meet their inservice 
requirements? 

One principal gave a response of "3," five principals each 
gave a response of "4" and three principals each gave a response of 
"5." The mean of the responses was 4.22 which indicated the 
principals perceived the information very useful as a basis upon 
which to develop a program to meet their inservice requirements. 

8. Comments regarding the use to which vou perceive the information 
to be used by your district for the development of a program to 
meet the principals’ inservice requirements. 

Limited response to this section was no doubt the result of 
a discussion of this topic by the principals and the superintendents 


during the meeting just prior to the distribution of the evaluation 
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forms. After the principals had selected the items for inservice, 
discussion focused upon the development of a program. Due to the 
limited amount of time remaining in the current school year it was 
the opinion of the principals and the superintendents that the 

implementation of an inservice program would best be initiated in 


the fall. Comments made were in keeping with the decision. 


9. Additional comments. 
Only one additional comment was made. This was: "Number of 


teacher respondents should be higher." 


The high ratings for the questions throughout the evaluation 
form indicate that principals felt the task statements used described 
their job well, the QAM presented the type of information they 
required well, and that the information produced by the QAM was 
relevant, accurate and useful. 

Principals perceived the QAM as a valuable method by which to 


identify their inservice requirements. 
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Chapter 6 


SUMMARY, CONCLUSIONS, IMPLICATIONS AND 
RECOMMENDATIONS 


This chapter includes a summary of the study which restates 
the purpose and questions for research, reviews the population and 
methodology and presents the findings. This chapter also contains 


implications and suggestions for further research. 


SUMMARY 


The Purpose 


The purpose of this study was to apply an assessment model 
which utilized discrepancy analysis; namely, the Quadrant Assessment 
Model, to identify the inservice training needs of school administra- 
tors at the local level. It was also the purpose of this study to 
gain information concerning the value of the raya in producing the 


information required to identify the inservice training needs. 


Questions for Research 


1. What tasks are considered by trustees, superintendents, 
assistant superintendents, principals, assistant principals, and 
teachers to be important for effective performance by principals? 

2. How does each respondent group of trustees, superintendents 
and assistant superintendents, principals, assistant principals, and 
teachers rate the current ability of the principals to perform each 


task? 
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3. What needs requiring development through inservice programs 
arise from discrepancies between those tasks requiring effective 
performance by principals and the perceived current ability of the 
principals to perform the tasks? 

4. How do principals rate the value of the Quadrant Assessment 


Model in identifying their inservice training needs? 


The Population 


The local district in which the study was conducted was the 
Grande Prairie S.D. #2357. All school trustees, superintendents, 
assistant superintendents, principals, assistant principals, and 


¥ 


teachers of the district were included in the research design. 


The Methodology 


Data used in this study were collected by means of a survey 
instrument containing 113 task statements purporting to describe the 
job of the principal. The statements were distributed among seven 
areas of responsibility. These were Curriculum and Instruction, 
Staff Personnel, Pupil Personnel, Support Management, Resource 
Management, System-Wide Policies and Operations, and School-Community 
Interface. The task statements were developed for use in a provincial 
study by the Department of Educational Administration at the 
University of Alberta. All superintendents, assistant superinten- 
dents, and principals responded to the Panvey instrument. Eighty 
percent of the trustees, 78% of the assistant principals and 60% of 
the teachers responded to the survey instrument. 


Respondents were asked to rate each statement twice; first, 
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to rate the Importance of the Task for the Principal and second, to 
rate the Current Ability of the Principal(s) to Perform the Task. A 
five-point Likert scale was provided for each rating. Principals were 
asked to provide a self-rating, teachers and assistant principals were 
asked to provide a rating for the principal of their school, and 
trustees, superintendents, and assistant superintendents were asked 

to provide a general rating of all the principals of the district. 

All respondents were to assume that the principal may work with others 
on staff to complete the tasks. 

The data were analysed using descriptive statistics as 
required by the Quadrant Assessment Model. Briefly, the procedure 
entailed the following: | 

1. Data generated by each respondent group were processed 
Separately. An "Ideal" profile and a "Real" profile were developed 
from the data of each group. 

2. Means and standard deviations were used to calculate a 
T-score for each task statement and on this basis the statements were 
rank ordered in the profile. 

3. The mean for the profile was used to determine High-Low 
values. 

4. On the basis of the High-Low values statements were placed 
into the quadrants. Those statements with high values on both the 
"Tdeal" and "Real" profiles were placed a Quadrant 1; those with high 
values on the "Ideal" profile but low values on the "Real" profile 
were placed in Quadrant 2; those with low values on both profiles 


were placed in Quadrant 3; and those with low scores on the 'Ideal" 
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profile but high values on the "Real" profile were placed in Quadrant 4. 

5. Statements were ranked within each quadrant on the basis 
of an average of their "Ideal" and "Real" T-scores. 

The survey results were presented and discussed with the 
principals on an individual basis. Theprincipals then met as a group 
to utilize the results to identify their inservice training needs. 
Following the utilization of the information principals were asked 
to rate the value of both the model and the information in assisting 


with the identification of their inservice training needs. 


The Findings 
1. The mean scores for both the Ideal and Real profiles were 
high for all five respondent groups. The mean scores for the Ideal 
profile ranged from 3.782 to 4.124 based upon the responses of the 
principals and assistant principals respectively. The mean scores 
for the Real profile ranged from 3.628 to 4.288 based upon the responses 
of the trustees and assistant principals respectively. All groups 
other than principals perceived the importance of the tasks to be 
greater than did the principals. Superintendents, teachers, and 
assistant principals rated the current ability of the principals to 
be higher than did the principals. Superintendents, principals and 
trustees rated the importance of the task higher than they rated the 
current ability of the principals to perform the tasks. The assistant 
principals and teachers rated the ability of the principals to 
perform the tasks higher than they rated the importance of the tasks. 
2. Spearman's Rank Order Correlations, used to determine 


the agreement between the ranking of the task statements within the 
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Ideal and Real profiles by principals and the rankings by each of the 
remaining four respondent groups, were positive and strong. Correla- 
tions were higher for the Ideal profile than they were for the Real 
profile. The highest correlations were between the principals and 
the teachers. 

3. Analysis, on the basis of the seven areas of responsibility, 
for the task statements placed in Quadrant 2 by the five respondent 
groups revealed that statements from Curriculum and Instruction were 
identified most frequently by all respondent groups. All groups 
placed some statements from the area of Staff Personnel in Quadrant 2. 
Some task statements from each of the areas of Pupil Personnel, 
Resource Management, System-Wide Policies and Operations, and 
School-Community Interface were included in Quadrant 2 by at least 
one of the respondent groups. No task statements pertaining to 
Support Management were included in Quadrant 2. 

4. Consensus of the five respondent groups regarding the 
quadrant placement of 29 task statements was achieved. Eighteen of 
the statements were placed in Quadrant 1 and nine statements were 
placed in Quadrant 3. Consensus was not achieved for any statements 
placed in Quadrant 4. The two task statements from Quadrant 2, 
indicative of high priority inservice requirements on the basis of 


CONSENSUS ES WERE: 


S$PSeZ Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


CI 10 Works with teachers in evaluating the instructional climate 
in the classroom. 
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5. Principals, in a group meeting, utilized the information 
generated by the Quadrant Assessment Model to select nine additional 
task statements to be addressed through inservice training. These 
were: 


CI 4 Works with teachers in designing methods for evaluating 
LS teVuc cron. 


CI 7 Works with teachers in assessing the effectiveness of teaching 
methods. 


CI 9 Assists teachers in developing skills related to solving 
instructional problems. 


Cita Identifies alternative educational plans for students 
consistently failing in regular classroom instruction. 


CI 17 Establishes procedures for evaluating progress toward 
instructional objectives. 


SP 9 Assists teachers in developing effective practices for 
attaining instructional objectives. 


SP 16 Evaluates the performance of teachers. 


PP 23 Establishes criteria for placement of students in school 
programs. 


PO 2 Recommends staff for permanent certification, re-employment, 
tenure, promotion or dismissal. 


In summary, tasks concerning the improvement and evaluation 
of both instruction and staff were identified by the principals of 
the Grande Prairie S.D. #2357 for their own development through an 
inservice training program. 

6. An evaluation by the principals regarding the Quadrant 
Assessment Model and the information which was generated revealed that 
principals perceived the model as a highly satisfactory method by 
which to identify their inservice needs. They perceived the informa- 


tion provided to be accurate, relevant and useful. Principals 
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perceived the quadrant display used by the model as facilitating 


their utilization of the information. 
CONCLUSIONS AND IMPLICATIONS 


Conclusions 

1. The Quadrant Assessment Model, a needs assessment method 
using discrepancy analysis, was used successfully at the local level 
to provide valuable information through which principals could 
identify their inservice requirements. 

2. The inservice requirements identified by principals of 
the Grande Prairie S.D. #2357 reflect concern for the improvement 
and evaluation of both the instruction and the staff. 

3. The Quadrant Assessment Model was capable of producing 
more information than was addressed directly by this study. Utmost 
discretion was used to assure the anonymity of all participants in 
this needs assessment. Original copies of all information generated 
for the use of individual principals was given directly to the 
principals concerned. Copies were not made or kept for any purpose. 
Confidentiality and ethical procedures are two safeguards which 
must be addressed by future research of a nature similar to this 


study. 


Implications 


1. As the Quadrant Assessment Model has been utilized 
successfully with one group of principals at the local level to 
identify inservice requirements, the model would no doubt be of 


assistance to most school jurisdictions for the identification of 
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their inservice requirements. 

2. Inservice requirements have been identified for the 
principals of the Grande Prairie S.D. #2357 and a district inservice 
program should be developed based upon the findings. 

3. The Grande Prairie S.1). #2357 may wish to utilize the 
information in Quadrant 1 (High Ideal-Low Real) to provide a role 
description of the principalship for purposes of selection or may 
wish to utilize the model to develop an inservice program for 
groups other than the principals. School Jurisdictions which utilize 
the assistant principalship as a training ground for the principalship 
and/or prepare professional development programs for assistant 
principals would also benefit from both Quadrant 1 and 2 information 
produced by a needs assessment conducted in their district. 

4. As the Quadrant Assessment Model has been utilized 
successfully at the local level, other districts may wish to use a 
Similar approach to the identification of the inservice training 
needs of groups within their organizations. 

5. Principals may use their own perceptions and the informa- 
tion provided by the study to develop personal inservice programs to 
address needs other than those identified for the district program. 

6. Local agencies which provide services to professional 
educators may wish to provide workshops addressing the inservice 
needs which have been identified by the principals: The local body 
of the Alberta Teachers' Association may wish to assist principals 
in the development of skills in the area of staff evaluation. The 


Regional Office of Alberta Education may provide assistance to the 
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principals concerning the requirements in the area of Curriculum 
and Instruction. The Peace Area Regional Council on School Adminis- 
tration may wish to assist principals with regard to the development 
of their ability in the area of evaluation. 

7. There is no reason to believe that the Quadrant Assessment 
Model could not be utilized successfully by organizations outside 
the field of education for the identification of the inservice training 


requirements of groups within their organizations. 
SUGGESTIONS FOR FURTHER RESEARCH 


1. The Quadrant Assessment Model may be of value to other 
researchers as a diScrepancy analysis tool for purposes other than 
the identification of inservice training needs. 

2. As the procedure normally utilized by the Quadrant 
Assessment Model to rank items within each quadrant was found to be 
inappropriate for purposes of this study, further studies may wish 
to consider first, if ranking of the items is necessary for their 
purpose and second, if an alternative procedure for ranking would 
produce more valuable information. 

3. Some overlap among the task statements and the areas of 
responsibility used in the survey instrument was perceived by the 


respondents. The further refinement of the instrument is recommended. 
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CURRICULUM/ INSTRUCTION 
Includes interest of students in adapting and/or designing 
curriculum. 


Establishes curriculum committees to plan the use of 
Curriculum materials. 


Considers individual differences among students when organizing 
for instruction. 


Works with teachers in designing methods for evaluating 
instruction. 


Makes use of standardized instruments when evaluating the 
educational program. 


Maintains an adequate achievement testing program for diagnostic 
and other educational purposes. 


Works with teachers in assessing the effectiveness of teaching 
methods. 


Plans a program, including a timetable, which optimally matches 
time, space, staff, students and subject matter. 


Assists teachers in developing skills related to solving 
instructional problems. 


Works with teachers in evaluating the instructional climate in 
the classroom. 


Identifies alternative educational plans for students con- 
Sistently failing in regular classroom instruction. 


Designs a curriculum which meets individual learner needs. 


Utilizes input from community when evaluating the school 
curriculum and instructional program. 


Works with teachers in designing classroom environments 
conducive to learning. 


Utilizes research evidence in the professional literature when 
planning educational programs. 


Facilitates instructional approaches which complement classroom 
teaching; for example, field trips, student exchanges. 


Establishes procedures for evaluating progress toward instruc- 
tional objectives. 


Br AUAOLE 


ul 


- Binebast ates en Pique FF e3rs0 3 


4 ea 
mat 


. 


6 OG APY a? 5 Ter viet tT 


zfs 2g | 
ohsurs2at SF. 


atievea “OT 2h 7 oul, Pai peiee iid w 1 ew 2s00W e: ) 
Perna sTImsZAt ~ 


da tvtina , oe eotck 2 i z- 


ody bi Selave nat atramepten? besti 
marge lenakteadbhs z 
4 
- 4 2 
7s Alszord sar b menipetg unittest sotsyo es OP Te "men e 7 a : 
¢ ky » os ‘ siJc brs 
7 = 1 7 
Deri Se9 2 Ssnay e+ 2 tS omy ij tee4? emmy B19 > tre ravi * 
eda gm 
exited sihw 1atderente neorg  anert 8 
ri ok it) fir} ‘os 4% \ 3 
. ‘a 4 J 
mnie Toe}, bate lara liege uGend (vem Bt. 2 1arars ‘stzeq FP 
(ere Ig i vest 
nt odemt| anat t4uvten! 242 on r >; w cat 60 12. 
ray als) s and. 
e x we £ , a4 Tk hie tw! 
-no>) es afi 1g Z pft fera°Iss) 7. TISe¢. L..cys ~IUG 
ici ewiyend deerers'a ve heo Ne PAT ART Manages f 
‘J ’ - 7 * rye 
bean ;Siita yet > > 6 engrced: STE 
Tubdsr oltaoispulevs 72h Vt ry mi? sy chin: 11 
he o> ths rar ys , avert su ivar vwWs ~ 
: 1? 4 eee 2: a) aT - M 
7 syaamnin i vn% moost2era.e iPheso (Y Sa Dess ty ty 2) . es 
. es Porrrcal Or-eers 
7 ‘ Po, 7 4) a 
fata siprestat* | Pals see art Tf ei 3 vo _oraRes* . 
a fe t~ 


ions A sity /benad io 


- cae _— 3 Jas 


1¢-» fucortony tent 
are nate 


Cl 


CI 


CI 


CI 


GI 
GT 


CI 


18 


12 


20 


‘a 


22 
‘Zc 


24 


115 


Works with teachers to establish criteria for student 
performance. 


Includes parents, teachers and students in planning the 
educational program for the school. 


Solicits suggestions from teachers when adapting and/or 
designing curriculum. 


Establishes procedures for modifying curriculum content and 
Organization. 


Assesses curriculum effectiveness. 


Determines whether course credit will be given for out of school 
activities; for example, music. 


Works with teachers and students to establish a good school 
climate. 
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STAFF PERSONNEL 
Assigns decision-making tasks to staff commensurate with their 
interest, expertise and organizational responsibility. 


Observes teachers in classrooms to assist in evaluation of 
teaching practices. 


Encourages staff to recognize and commend worthwhile accomplish- 
ments of students. 


Facilitates teacher access to students' cumulative records. 


Designs a system for involving teachers in evaluating school 
operations. 


Establishes a system for training teachers in the use of a 
variety of media (for example, audio-visual equipment, 
library resources, etc. ). 


Establishes procedures for staff participation in decision 
making concerning school policies. 


Interprets system policies, regulations, procedures and 
DVIOGIties tOeStakh. 


Assists teachers in developing effective practices for 
attaining instructional objectives. 


Plans professional development activities for self and others 
on the basis of an assessment of needs. 


Assists in the recruitment and selection of certificated 
personnel. 


Advises teachers of individual student's rights and 
responsibilities. 


Communicates to staff the importance of professionalism and 
development as a professional. 


Plans and maintains a system of communication with staff. 
Plans and conducts staff pecence: 

Evaluates the performance of teachers. 

Facilitates student-teaching activities. 


Coordinates the use of professional support staff; for example, 
reading specialists. 
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Develops a schedule for supervision of students. 

Recognizes and commends worthwhile accomplishments of staff. 
Provides personal and career counselling for staff. 

Provides for orientation of new staff. 


Establishes and maintains good working relationships with and 
among staff. 
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PUPIL PERSONNEL 
Establishes procedures for interpreting the evaluation of 
Students to parents and teachers. 


Establishes priorities among student personnel problems needing 
solution. 


Evaluates co-curricular programs. 


Schedules times to be available for informal interaction with 
students. 


Plans and organizes a guidance and counselling program for 
Students. 


Collects follow-up information on former students to improve 
services provided by the school. 


Implements a system to achieve regular attendance by students. 


Uses available community service agencies in planning a program 
to meet students' special needs. 


Evaluates the effectiveness of student personnel services. 


Supports co-curricular program by active participation and 
attendance. 


Maintains a system of student accounting and attendance. 


Encourages staff to provide students with opportunities for 
self-evaluation. 


Maintains cumulative records on students. 


Plans a student information record system as part of the school 
guidance and counselling program. 


Makes available to students occupational and educational 
information derived from community and professional sources. 


Recognizes outstanding student achievement. 

Plans orientation meetings for new students and their parents. 
Takes action on discipline matters requiring his intervention. 
Establishes a system for reporting pupil progress to parents. 


Develops a structure for student involvement in school affairs; 
for example, student government. 
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Works with teachers to establish a comprehensive student 
activity program. 


Establishes a system for communication with students. 


Establishes criteria for placement of students in school 
programs. 


Establishes policies and procedures for student discipline. 


Establishes procedures for student registration and, where 
applicable for graduation. 


Recruits students. 
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SUPPORT MANAGEMENT 
Informs staff of legal requirements that affect school 
Operation. 
Manages school plant. 


Monitors the changing needs for non-instructional services in 
order to accomplish instructional goals. 


Organizes, coordinates and supervises non-instructional 
services to ensure the accomplishment of instructional services. 


Manages the non-instructional use of the school site. 
Supervises the school transportation system. 


Assists in the recruitment and selection of non-certificated 
personnel. 
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RESOURCE MANAGEMENT 


Prepares statements and reports as required by supervisors. 
Projects staffing needs. 

Makes recommendations for the improvement of physical 
facilities; for example, classroom furnishings, building 
additions, grounds. 


Makes decisions about instructional materials and equipment 
Subject to the constraints of the budget, 


Prepares a budget in accordance with the policies, regulations 
and procedures of the board. 


Purchases services and materials in accordance with the 
policies, regulations and procedures of the board. 


Provides information for financial audits. 
Uses budgetary guidelines to structure school activities. 


Administers the school budget in accordance with the policies, 
regulations and procedures of the board. 


Maintains a bookkeeping and accounting system in accordance 
with the policies, regulations and procedures of the board. 


Establishes procedures for acquiring and managing school 
generated funds. 


Establishes procedures for the collection and utilization of 


fees in accordance with the policies, regulations and procedures 


of the board. 


Maintains inventories of resources. 
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SYSTEM-WIDE POLICIES AND OPERATIONS 


Provides information requested by supervisors and/or researchers. 


Recommends staff for permanent certification, re-employment, 
tenure, promotion or dismissal. 


Organizes school staff in order to accomplish the educa- 
tional goals of the school system. 


Utilizes board recommendations in revising educational plans. 


Ensures school goals and objectives are consistent with system 
goals. 


Clarifies decision-making responsibilities for subordinates. 
Utilizes services of subject matter specialists. 


Makes recommendations to appropriate officer of the board 
concerning prospective employees. 


Implements Provincial and school board policies affecting the 
school. 


Works with superintendent or designate in establishing system- 
wide educational goals, policies and procedures. 


Identifies existing problems in the school and relates these 
to long range planning in the system. 


Establishes procedures to monitor and control school visitors. 


Provides for health, welfare and safety of students and staff. 
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SCHOOL-COMMUNITY INTERFACE 


Develops communication channels with parents and local community. 
Promotes positive school image in the community. 

Utilizes community input in school decisions. 

Facilitates adult education programs. 

Administers community use of school buildings and facilities. 
Utilizes community resources in the school program. 


Conveys community expectations to staff. 
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A TASK ASSESSMENT PROFILE 
FOR THE DEVELOPMENT OF INSERVICE 


PROGRAMS FOR SCHOOL ADMINISTRATORS 


TASKS OF THE SCHOOL PRINCIPAL 


A SURVEY OF THE GRANDE PRAIRIE SCHOOL DISTRICT #2357 


Guy Sanders 


DEPARTMENT OF EDUCATIONAL ADMINISTRATION 
UNIVERSITY OF ALBERTA, EDMONTON, ALBERTA 


MARCH 1980 
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Guide to Questionaire 


This questionaire lists a number of tasks which a principal may 


perform. Each respondent is asked to rate each task statement twice, 


once under the heading Importance of the Task for Principal and once 
under the heading Current. Ability of Principal’ to Perform the Task. 


A five-point scale from 1 (low) to 5 (high) is provided under each 
heading. Please circle the number which corresponds to your assessment 


for each task statement. 
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Task Statement 


Utilizes research evidence in 
the professional literature 
when planning educational 
programs. 


Prepares a budget in accord- 
ance with the policies, 
regulations and procedures 
of the board. 


Organizes, coordinates and 
supervises non-instructional 
services to ensure the 
accomplishment of instruc- 
tional services. 


Establishes curriculum 
committees to plan the use of 
curriculum material. 


Works with teachers in 
designing methods for 
evaluating instruction. 


Supports extra-curriculuar 
program by active partici- 
pation and attendance. 


Works with teachers to 
establish a comprehensive 
student activity program. 


Considers individual differ- 
ences among students when 
organizing for instruction. 


Evaluates the effectiveness 
of student personnel services. 


Makes available to students 
occupational and educational 
information derived from 
community and professional 
SOUTCeS» ; 


Utilizes input from community 
when evaluating the school 
and instructional program. 
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High 
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of Principal 
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Task Statement 


Advises teachers of individual 
student's rights and 
responsibilities, 


Assesses curriculum effective- 
Ne@SSe 


Encourages staff to recognize 
and commend worthwhile 
accomplishments of students. 


Organizes school staff in 
order to accomplish the 
educational goals of the 
school system. 


Makes use of standardized 
instruments when evaluating 
the educational program. 


Determines whether course 
credit will be given for 

out-of-school activities; 
for example, music. 


Utilizes community input 
in school decisions. 


Works with teachers in 
evaluating the instruc- 
tional climate in the 
classroom. 


Establishes criteria and 
procedures for student 
discipline. 


Establishes criteria for 
placement of students in 
school programs. 


Encourages staff to provide 
students with opportunities 
for self-evaluation. 


Provides information request- 
ed by supervisors and/or 
researchers. 


Assists in the recruitment 
and selection of certifi- 
cated personnel. 


Importance of 
Task for 
Principal 
High 


Current Ability 
of Principal 
to Perform Task 
High 


Low 
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Task Statement 


Conveys community expectations 
to staff. 


Monitors the changing needs 
for non-instructional services 


Plans and conducts staff 
meetings. 


Uses budgetary guidelines to 
structure school activities. 


Administers the school budget 
in accordance with the policieg 
regulations and procedures of 
the board. 


Facilitates student teaching 
2etivitves. 


Provides personal and career 
counselling for staff. 


Works with teachers in 
assessing the effectiveness 
of teaching methods. 


Plans orientation meetings 
for new students and their 
parents. 


Plans a program, including a 
timetable, which optimally 
matches time, space, staff, 
students and subject matter. 


Provides information for 
imMancdial Vaud ttaS. 


Establishes procedures for 
acquiring and managing 
school generated funds. 


Takes action on discipline 
matters requiring his/her 
intervention. 


Importance of 
Task for 
Principal 
High 


Current Ability 
of Principal 
to Perform Task 
High 
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Task Statement 


Works with teachers in design- 
ing classroom environments 
conducive to learning. 


Establishes procedures for the 
collection and utilization of 
fees in accordance with the 
policies, regulations and 
procedures of the board. 


Identifies alternative educa- 
tional plans for students 
consistently failing in 
regular classroom instruction. 


Recognizes and commends worth- 
while accomplishments of staff 


Establishes procedures for 
Start eparticipationein 
decision making concerning 
school policies. 


Identifies existing problems 
in the school and relates 
these to long range planning 
in the system. 


Provides for health, welfare 
and safety of students and 
staff. 


Assists teachers in develop- 
ing skills related to solving 
instructional problems. 


Facilitates adult education 
programs. 


Collects follow-up informa- 
tion on former students to 
improve services provided 
by the school. 


Promotes positive school 
image in the community. 


Plans and organizes a 
guidance and counselling 
program for students. 


Importance of 
Task for 
Principal 
High 


Current Ability 
Oterrincerpal 
to Perform Task 


Low 


High 
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51. 
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54. 


55.6 


56. 


57. 


58. 


59. 


60. 


61. 


Task Statement 


Works with teachers to estab- 
lish criteria for student 
performance. 


Facilitates instructional 
approaches which complement 
classroom teaching; for example 
field trips, student exchanges. 


Purchases services and materials 
in accordance with the policies 
regulations and procedures of 
the board. 


Establishes procedures to 
monitor and control school 
visitors. 


Assists teachers in developing 
practices .tor<attaining 
instructional objectives. 


Maintains bookkeeping and 
accounting system in accordance 
with the policies, regulations 
and procedures of the board, 


Utilizes board recommendations 
in revising educational plans. 


Includes parents, teachers 
and students in planning the 
educational program for the 
school. 


Administers community use of 
school building and facilities. 


Develops a structure for 
student involvement in school 
affairs; for example, student 
government. 


Designs a system for involv- 
ing teachers in evaluating 
school operationse 


Maintains an adequate achieve- 
ment testing program for 
diagnostic and other educa- 
tional purposes. 


Importance of 
Task for 
Principal 


Low 


3) 


High 
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Current Ability 
OEGrrincipal 
to Perform Task 

High 
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65. 
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69. 


70. 
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Je 


Task Statement 


Communicates to staff the 
importance of professionalism 
and development as a 
professional. 


Includes interest of students 
in adapting and/or designing 
curriculum. 


Prepares financial statements 
and reports as required by 
supervisors. 


Assigns decision making tasks 
to staff commensurate with 
their interest, expertise and 
organizational ability. 


Facilitates teacher access to 
students! cumulative records. 


Plans a student information 
record system as part of the 
school guidance program. 


Maintains inventories of 
resourceS. 


Observes teachers in class- 
rooms to assist in evalua- 
tion of teaching practices. 


Implements a system to 
achieve regular attendance 
by students. 


Manages the non-instructional 
use of the school site. 


Develops a schedule for 
supervision of students. 


Evaluates the performance 
of teachers. 


Solicits suggestions from 
teachers when adapting and/ 
or designing curriculum. 


Plans and maintains a system 
of communication with staff. 


Importance of 
Task for 
Principal 

High 


Low 


Current Ability 
of Principal 
to Perform Task 


Low 


High 
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85. 


86. 


Task Statement 


Designs a curriculum which 
meets individual learner needs 


Maintains cumulative records 
on students. 


Uses available community 
service agencies in planning 
a program to meet students! 
special needs. 


Manages school plant. 


Makes decisions about instruc- 
tional materials and equip- 
ment subject to the constraintg 
of the budget. 


Co-ordinates the use of 
professional support staff; fo 
example, reading specialists. 


Makes recommendations for the 
improvement of physical 
facilities; for example, 
classroom furnishings, grounds 
or building additions. 


Establishes procedures for 
evaluating progress toward 
instructional objectives. 


Implements provincial and 
school board policies 
affecting the school. 


Plans professional develop- 
ment activities for self 
and others on the basis of 
an assessment of needs. 


Establishes procedures for 
interpreting the evaluation 
of students to parents and 
teachers. 


Importance of 
Task for 
Principal 


Low 
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High 
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Current Ability 
Otaerincipas 


to Perform Task 
High 
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Importance of Current Ability 


Task Statement Task for of Principal ce 
Principal to Perform Task Office Use 
High High Only 

Establishes procedures for 27 = 28 
student registration and, where 
applicable, for graduation. 

88. Schedules times to be avail- 29 - 30 
able for informal interaction 
with students. 

89. Maintains a system of student Ble= 32 
accounting and attendance. 

90. Projects staffing needs. 33 - 34 

91. Interprets system policies, 3. e—'230 
regulations, procedures and 
DrtorleLrese cto statt. 

92. Utilizes community resources SW) > she) 
in the school program. 

93. Works with superintendent or 39 - 40 
designate in establishing 
system-wide educational goals, 
policies and procedures. 

94. Utilizes services of subject Hk Ay ae 
matter specialists. 

95. Develops communication oe ee 
channels with parents and 
local community. 

96. Makes recommendations to 45 = 46 
appropriate officer of the 
board concerning prospective 
employees. 

97. Establishes a system of 47 = 48 
communication with students. 

98. Clarifies decision making 49 - 50 
responsibilities for 
subordinates. 

99, Establishes priorities ayia sp 


among student personnel 
problems needing solution. 
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Importance of Current Ability cc 
Task Statement Task for Ofarrincapal 

Principal to Perform Task Office Use 


High High Only 


100. Establishes procedures for 53 = 54 
modifying curriculum content 
and organization. 

101. Establishes a system for 55 = 56 
training teachers in the use 
of a variety of media; for 
example, A/V equipment. 

102. Establishes a system of 57 - 58 

reporting pupil progress 

to parents. 


103. Supervises the school 
transportation system. 

104. Informs staff of legal 61 - 62 
requirements that affect 
school operations. 

105. Works with teachers and 63 = 64 
students to establish a 
good school climate. 

106. Recruits students. 

107. Recognizes outstanding 67 - 68 
student achievement. 

108. Assists in the recruitment 695) 0 
and selection of non- 
certificated personnel. 

109. Provides for orientation Wik sR 
of new staff. 

110. Ensures school goals and rps) 2M ood: 
objectives are consistent 
with system goals. 

111. Recommends staff for per- | See 
manent certification, re- 
employment, tenure, 
promotion or dismissal. 

112. Evaluates co-curricular is] eas 
programs. 

113. Establishes and maintains 79a-eeo 

good working relationships 

with and among staff. 
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COVERING LETTERS USED WITH SURVEY INSTRUMENT 
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10213 - 99 Street, Grande Prairie, Alberta, T8V 2H3, Phone (403) 532-4491 


February 22, 1980 


Dear Member of the Board: 


The support and assistance of Mr. Taylor, Mr. Wagner and Mr. Luders 
toward my research project has been greatly appreciated. At an 
administrators meeting of February 20, 1980 the full support of my 
fellow colleagues was obtained. 


The purpose of this study is the development of a Task Assessment 
Profile for the Principal in the Grande Prairie School District 
#2357 which may then be used for the identification of inservice 
needs. In order to more accurately describe the role of the Prin- 
cipal it is important to receive the perceptions of groups which 
directly influence the role. Your input in this study would be 
most valuable. 


In completing the questionnaire if you would rate the principals 
within the system as a group. Thank you for your valued cooperation. 


Vvours: truly, 
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Guy Sanders 
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10213 - 99 Street, Grande Prairie, Alberta, T8V 2H3, Phone (403) 532-4491 


February 21, 1980 


Dear Colleague: 


During this years study at the University of Alberta, I have been 
fortunate in working with Project A.S.K., a study being conducted 
by the Department of Educational Administration for the primary 
purpose of identifying the preservice needs of the Principal in 
the Province of Alberta. To date, two aspects of the study of the 
Role of the Principal have not been addressed. Firstly, input 
from groups other than superintendents and principals and secondly, 
an in depth look at the inservice needs of principals in an in- 
dividual school district. 


At the Administrator's Meeting on February 20, 1980, excellent sup- 
port for this study was obtained from the principals. The purpose 
of this study is the development of a Task Assessment Profile for 
the Principal in the Grande Prairie School District #2357 which may 
then be used for the identification of inservice needs. In order 

to more accurately describe the role of the Principal it is import- 
ant to receive the perception.of groups which directly influence the 
role ee OULsINPULS In this gtudysissinvaluable. 


I respectfully realize teachers fill their hours fully and that there 
Pomc veteawlackwOr tasks wLLiewiL ch ClOsGdOnsO-sst aLLUSE VOUNwWLL Ll) per— 
ceive this task as one of value which will merit your time and con- 
sideration. 


In completing the questionnaire rating your principal please remember 
to assume that the principal may work with other staff members in 
completing the tasks. 


Thank you for your valued cooperation. 
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APPENDIX 4 


KEY FOR TRANSPOSING REFERENCE TO ITEM FROM SURVEY PLACEMENT 
TO TASK INVENTORY PLACEMENT 
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KEY FOR MATCHING THE ORDER OF THE PLACEMENT OF THE TASK STATEMENT 
IN THE SURVEY INSTRUMENT WITH THE CORRESPONDING PLACEMENT 
OF THE TASK STATEMENT IN THE INVENTORY OF TASKS 


k 
ve 
Ne 
Ory 


lay 
Lp 


— 


Sanes4 
Mw Pow Ss BH HH HW DD 


ay =) pp ea 
PNMHAWNHHODW WO 


a4 
(©e) 


CI - Curriculum and 
Instruction 

SP - Staff Personnel 

PP - Pupil Personnel 

SM - Support Management 

RM - Resource Management 

PQ - System-Wide 
Policies and 
Operations 

SC - School-Community 
Interface 


APPENDIX 5 


DISTRIBUTION OF TASK STATEMENTS FROM EACH AREA OF RESPONSIBILITY 
BY QUADRANT PLACEMENT BY THE FIVE RESPONDENT GROUPS 
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AGT AV I DESMIORAS SS ISTHE SPRINCEPALS IN’ THE 
UTILIZATION OF THE DATA 
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Activity One 


This activity will provide principals an opportunity to review 
those task statements in which consensus was not achieved but which 
may hold implications for inservice. The first purpose, where 
applicable, will be to decide upon the importance of the task to the 
role of the principal utilizing the perceptions of the other four 
respondent groups. The second purpose will be to decide whether the 
task statement has implications for the inservice requirements of 
principals. 

To assist in this activity a list of all relevant task 
Statements has been provided including the quadrant in which each 
group perceives the task statement to fall. In addition a column 
entitled "Implications for Inservice" has been provided so that 
principals may indicate "Yes" or "No" depending upon the nature of 
the decisions made. 


Two examples may serve to clarify this activity. 


Example 1. 


Superintendents 
Implications 
for Inservice 


Principals 


Trustees 
w Asst. Principals 


w Teachers 


— 
— 
— 


PP 8 Uses available community service 
agencies in planning a program to 
meet students' special needs. 
Upon discussion of the above information principals may wish to 


retain this task in a high importance quadrant but due to the per- 


ceptions of the assistant principals and teachers may place the task 
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in Quadrant 2 rather than Quadrant 1 and would indicate "Yes" in the 


column entitled Implications for Inservice. 


: Yn 
Example 2. ny Ee 
40 oO 
i= (ak feb) 
Ww ‘- "Yn O 
7} O (Se pe 
ep) = (= ol = 
cc (ab) — o— 
Cc 4 7p) = ” - vO 
ey {= ORO: ow 
—- oo Ww aD) (So) {= 
oO ss 4} ofc — 4 
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SP 18 Coordinates the use of professional ae 


Support staff; for example, 
reading specialists. 


Upon discussion of the above information principals may wish 
to place this task in a high importance quadrant but due to the 
agreement among principals, superintendents, trustees and teachers in 
regards to performance may place the task in Quadrant 1 rather than 
Quadrant 2 and would indicate "No" in the column entitled "Implications 
for Inservice." 

Pages 29 through 33 provide the infcrmation and space to 


complete this activity. 
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Sixty-Two Task Statements for which Consensus was not Achieved 
Among the Five Respondent Groups for Use in Completing 
Activity Number 1 


Quadrant 
Placement 
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Task Task Statement En Gye ee ee ES a= 
Cie | Includes interests of students in CaS Ee Ces ONS 
adapting and/or designing curriculum. 
CI 2] Establishes curriculum committees to Be 203 ee 8 
plan the use of curriculum material. 
CI 3] Considers individual differences among ] ‘poe rein ] 
students when organizing for 
instruction. 
CI 4{ Works with teachers in designing methods Dd (PME SS 
for evaluating instruction. 
CI 6] Maintains an adequate achievement testing a4 Sy Sh 4S) 
program for diagnostic and other 
educational purposes. 
CI 7]| Works with teachers in assessing the out eo fh 
effectiveness of teaching methods. 
CI 9] Assists teachers in developing skills ] Ze el Laat ig? 
related to solving instructional problems. 
CL | Identifies alternative educational plans ] are mn bce ee | 
for students consistently failing in 
regular classroom instruction. 
CI 12} Designs a curriculum which meets ; ] SP od ew = 
individual learner needs. 
CI 13] Utilizes input from community when ee eat er 
evaluating the school curriculum and 
instructional program. 
CI 14} Works with teachers in designing class- | VAN eigen 
room environments conducive to learning. 
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Task Statement 


Utilizes research evidence in the 
professional literature when planning 
educational programs. 


Facilitates instructional approaches 
which complement classroom teaching; 
for example, field trips, student 
exchanges. 


Establishes procedures for evaluating 
progress toward instructional objectives. 


Works with teachers to establish 
criteria for student performance. 


Establishes procedures for modifying 
curriculum content and organization. 


Assesses curriculum effectiveness. 


Assigns decision-making tasks to staff 
commensurate with their interest, 
expertise and organizational respon- 
SUD Mahle 


Encourages staff to recognize and commend 
worthwhile accomplishments of students. 


Establishes procedures for staff 
participation in decision making 
concerning school policies. 


Interprets system policies, regulations, 
procedures and priorities to staff. 


Assists teachers in developing effective 
practices for attaining instructional 
objectives. 


Plans professional development activities 
for self and others on the basis of an 
assessment of needs. 


Principals 


Quadrant 
Placement 
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Quadrant 
Placement 
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SP 11 | Assists in the recruitment and selection ] ] 3,4 ] 
of certificated personnel. 


SP12 Advises teachers of individual student's ] 2 ] S ] 
rights and responsibilities. 


SP 13 | Communicates to staff the importance of ] Sanaa: ware ee 
professionalism and development as a 
professional. 


SP 16 | Evaluates the performance of teachers. ] 76 Coe | a 


SP 18 | Coordinates the use of professional ee eS ere | 
support staff; for example, reading 
specialists. 


SP 20 | Recognizes and commends worthwhile ] ] Come | ] 
accomplishments of staff. 


PP Establishes procedures for interpreting ] (Awe Sie ae ] 
the evaluation of students to parents 
and teachers. 


PP 2 | Establishes priorities among student Se 9 Ss eh TA Pert 
personnel problems needing solution. 


PP 4 Schedules times to be available for 4 ] 5 2 5 
informal interaction with students. 


PP 5 | Plans and organizes a guidance and Come eee | 3 
counselling program for students. 


Be I Implements a system to achieve regular ] Aero. | ] 
attendance by students. 


PP 8 | Uses available community service agencies ] ] ] Soe 
in planning a program to meet students’ 
special needs. 


PP 9 Evaluates the effectiveness of student oh er Z ] 3 
personnel services. 
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Task Statement 


Supports co-curricular program by 
active participation and attendance. 


Maintains cumulative records on students. 


Recognizes outstanding student achievement. 


Establishes criteria for placement of 
Students in school program. 


Informs staff of legal requirements that 
affect school operations. 


Manages school plant. 


Organizes, coordinates and supervises 
non-instructional services to ensure the 
accomplishment of instructional services. 


Assists in the recruitment and selection 
of non-certificated personnel. 


Makes decisions about instructional 
materials and equipment subject to the 
constraints of the budget. 


Purchases services and materials in 
accordance with the policies, regulations 
and procedures of the board. 


Uses budgetary guidelines to structure 
school activities. 


Maintains a bookkeeping and accounting 
system in accordance with the policies, 
regulations and procedures of the board. 


Establishes procedures for acquiring and 
managing school generated funds. 


Principals 
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Quadrant 
Placement 


Implications for 


Superintendents 
Inservice 


Principals 


Task Statement 


= IlAsst. Principals 


Recommends staff for permanent certifica- 
tion, re-employment, tenure, promotion 
or dismissal. 


Organizes school staff in order to 
accomplish the educational goals of the 
school system. 


Utilizes board recommendations in revising 
educational plans. 


Clarifies decision-making responsibilities 
for subordinates. 


Utilizes services of subject matter 
specialists. 


Makes recommendations to appropriate 
officer of the board concerning 
prospective employees. 


Implements Provincial and school board 
policies affecting the school. 


Works with superintendent or designate 
in establishing system-wide educational 
goals, policies and procedures. 


Identifies existing problems in the school 
and relates these to long range planning 
in the system. ' 


Establishes procedures to monitor and 
control school visitors. 


Utilizes community input in school decisions. 


Utilizes community resources in the school 
program. 


Conveys community expectations to staff. 
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Activity Two 

Once the preceding activity has been completed task statements 
which principals perceive as having implications for inservice may be 
transcribed to the worksheets provided on pages 35 through 38. 
Principals may then establish priorities for inservice and outline 
a professional development program. 

In order to assist principals with this activity those state- 
ments for which Quadrant 2 placement was indicated by at least three 
of the five respondent groups have been placed on the first of the 
worksheets. It is realized that some of these task statements may 
be deleted, however, this will require less time than would the trans- 


cription of the task statements. 
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APPENDIX 7 


FORM USED BY PRINCIPALS TO EVALUATE THE QAM PROCESS 
AND THE INFORMATION WHICH IT GENERATES 
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FOLLOWUP EVALUATION FORM FOR PRINCIPALS OF THE 
GRANDE PRAIRIE SCHOOL DISTRICT #2357 


list» of, 113" Taskestatements 


is 


How valuable were the task statements 
used in the survey in providing a 
description of the tasks you do in ] Zz 3 4 5 
performing your job? 


Low High 


Additional comments you may have for 
the improvement of the list of task statements: 


Process of QAM 


i 


Were you satisfied with the presentation 1 9 3 4 5 
of the information in QAM profiles? 


Do you feel the QAM process gave you the 

type of information necessary for the 1 9 3 nl 5 
identification of inservice requirements 

of administrators? 


Information 


ite 


How relevant do you feel the information 
to be for the identification of ] 2 3 4 5 
inservice requirements? 


How accurately do you feel the information 
describes the perceptions of the ] 2 3 4 5 
respondent groups? 


How useful do you feel the information 
will be aS a basis upon which principals 
j ] 2 3 4 5 
may develop a program to meet their 
inservice requirements? 


Comments regarding the use to which you perceive the information 


to be used by your district for the development of a program to 
meet the principals’ inservice requirements: 


Additional comments: 
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